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Introduction

Recent years show a significant increase of thexest to the English language.
It is recognized as the language of professionadnsonication in various fields. The
main task of the teacher is to improve the highostistudents' motivation to learn
English and to create favourable psychological aedagogical conditions for
maintaining their mental health. In recent time fiveblems of learning foreign
languages as means of communication became promitea to the rapid
development and expansion of international, businexonomic and personal
contacts between citizens of Russia and other oesntspread of the World Wide
Web, the orientation of higher education at therimhtional educational standards. In
this regard, there is a need for a more thorouggulstic preparation of students in
linguistic and non-linguistic universities.

A modern non-linguistic university graduate sholiée the developed skills of
foreign language communication in the professi@adivity, where there is a need to
express onions on the questions under study, tifyjus, to comment on the
information from foreign language sources. Thustarand more attention is paid to
the questions how to develop effective methodsathing oral monologue speech
for students of non-linguistic universities. Onetloé ways is the use of interactive
vocabulary games. The problem of oral speech legnsi particularly important not
only for senior students, but also for younger ugdeluates, because here the basis
of the language learning is laid.

The problem of oral speech teaching based ondbetiinteractive vocabulary
games was investigated in the methodology of fordapguage teaching. It is
confirmed by works on the study of passive vocatyuéxpansion in the course of
text reading and playing games [Larina, 1998; Kuiajo2005], the role of
visualization in teaching of speaking [Litvinko, 98 Ovsyannikova, 1998],
interconnected teaching of reading and speakingchédva 1994; Lyogochkina,
2000], the use of reading as a means of teachingpeéking [Bereshvili, 1983;
Boldyreva, 1987; Matcevich, 1975; Novozhilova, 1R f®ssibilities of text retelling
as a means of monologue speech skills developm&uby[eva, 1994],
idiomatization of speech based on reading [Nevué&®9a.l], correlation of reading
and oral skills while working with newspaper teigibinina, 1993], identifying of
objective indicators of the level of speech skiitsmation in text telling and
interpretation [Nakhabina, 1974], implementationcoimmunicative orientation in
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teaching English as a foreign language in varienthboks [Kiselevskaya, 1995].

Thus, in the methods of teaching foreign language®n-linguistic high school
much has been done for teaching of speaking. Meisgvihe problem of teaching
with the use of interactive vocabulary games wadgesbmainly with regard to the
school, but not to the university environment [Basmlyan, 1990; Bogatyreva, 1998;
Gaysina, 1997; Garaschenko, 1974; Goryunova, 1984apivnik, 1993;
Syromyasov, 2000 and others]. Nevertheless, gam#éseadessons in high school
play a great role not only for vocabulary learnimgt also for the development of
student's personality and maintaining of good meotadition of young people
which is of a great importance in the universityissnment.

The expediency of speech skills development thmotige use of interactive
vocabulary games is connected to the fact that daysthere is a great quantity of
authentic literature dealing with education in andhoguistic university, and the
contacts between students from different counaresdeveloped. So, there is a need
to give one's point of view on different questiongstify it, to speak at the
international conferences. In other words, studshtauld not only be able to read,
translate, write, but to tell about the basic faetgents of a text or situation, explain
any fact, argue their point of view, i.e. to comnuate freely. However, in practice,
not all the students possess these skills, whicbwslneasons to use game
technologies.

Taking into account the fact that the period @rieng foreign languages in
Russian higher schools lasts for five years we idenghe first and second years to
be the initial stage of training. Starting from teecond year of learning foreign
languages in a non-linguistic high school thera igradual transition from general
topics to the professional ones.

The question of the content that should be tauglstill controversial. Some
researchers prefer authentic interactive gamedenrity native speakers for native
speakers which are not aimed at the educationalepso Others consider these
interactive games too complicated, because theieveelthat they will irritate
students by the complexity of grammar and lots offamiliar vocabulary
[Vasilyevykh, 1979; Nosonovich, Millrood, 1999 aathers].

Considering the initial stage of training in namgluistic university we share the
opinion of those researchers who offer a comprondiseision: a compilation of
interactive vocabulary games by authors of textlotaking into account all the



parameters of authentic texts and methodical reménts in the same time
[Kiselevskaya, 1995; Nosonovich, Millrood, 1999 amtthers]. In other words, we
believe that interactive vocabulary games creayeddbve speakers must be adapted
especially for training purposes or simplified colesing the requirements of the
learning task suitable in modern conditions.

Thus, the relevance of the topic and researchlgmols determined, on the one
hand, by the increased requirements for improuiegauality of language training of
future professionals in non-linguistic schools, ethis connected with the orientation
of modern education to the international standardsand consequently, with the
need to find new ways of educational improvemerdnithe other hand — by lack of
elaboration of training oral monologue speech \hign use of interactive vocabulary
game — both in theory and in practical terms. The solutto this problem is
intended to improve students' practical skills o&loccommunication in a foreign
language at non-linguistic high school.

All the said above has determined the topic of rdsearch which is read as:
“Interactive vocabulary games at the lessons ofliflngas a means of oral
monologue speech skills development in the adaptweronment of a non-linguistic
high school”.

The object of the research is the process of ileguan foreign monologue speech
(in a non-linguistic high school) basing on the asateractive vocabulary games.

The subject of the study is methods of trainingosdcyear students of a non-
linguistic high school in monologue speech basing tbe use of interactive
vocabulary games.

The purpose of the study is the theoretical foundapractical development and
experimental verification of the technique of taaghforeign spoken monologue
speech to students of non-linguistic high schowbugh the use of interactive
vocabulary games.

The analysis of linguistic and psychological basé®ral monologue speech
and the study of methodological literature on thlected topic has highlighted the
following hypothesis: students of non-linguistighischool will better learn the oral
monologue speech with the use of interactive voeapwgames developing their
communication skills.



According to the hypothesis put forward the follogi problems were
determined:

A to study the linguistic, psycholinguistic, psychgital and methodological
background of training oral monologue speech basingthe use of interactive
vocabulary games;

A to analyse the possibility of using interactive abglary games in learning
foreign languages, to determine the criteria foeirthselection and to offer
methodological guidelines for their use;

A to develop science-based exercises for oral monelsgeech training;

A to test the efficiency of the developed methodol@nd of the proposed
exercises for learning oral monologue speech wvhghuse of interactive vocabulary
games through pilot training.

Solving of these problems required the applicatérthe following research
methods.

1. Study and critical analysis of the linguistic, psgtinguistic, psychological,
educational and methodological literature on tiseaech topic.

2.  Analysis of textbooks and manuals on teaching spache initial stage of
training in non-linguistic university.

3.  Observing the learning process at the second yemampg of non-linguistic
high school and the analysis of teacher's own éxpes.

4.  Questioning and testing of students.
5. Qualitative and quantitative analysis and evalumatibexperimental data.

The theoretical and methodological basis of thelystis the following: the
typology of monologue speech forms in functionad semantic aspects [Matsevich,
Nechaeva, Novozhilova, Solganik and others], pmasdel of utterance generation
[Zimnyaya, Itelson, Leontyev, Moskalskaya, Rubiesit and others],
communicative and proactive approach to the tegchoh foreign languages
[Baryshnikov, Batashov, Gavrilov, Gurvich, MinyaeBruchev, Passov, Skalkin,
Solovyova, Shatilov and others], student-centeqgar@ach to the education [Bim,
Komarova, Millrood, Serikov, Skalchinskaya and otie

The scientific novelty of the study is determirimdthe fact that it is for the first
time that the criteria of the interactive vocabulazames selection are defined
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taking into account the linguistic, psychologicataopical features as a support for
learning oral monologue speech at the initial sEgeducation in non-linguistic high
school, and the training technique for teachingliShgnonologue speech basing on
the use of interactive vocabulary games is workéd o

The theoretical value of the work consists in §ang the modern theory of
oral monologue speech generation mechanism in @gforlanguage relying on
interactive vocabulary games and in working ouéehhique to teach skills of oral
communication in the form of monologue-argument also the grammatical speech
skills at the second year of studying in a nondisgc high school.

The practical value of this study is to develop &=t during the pilot training
methods of teaching a foreign (English) oral mogak speech through the use of
interactive vocabulary games at the initial stagfess non-linguistic high school.

The developed methodological issues and the sefiggoposed interactive
vocabulary games can be used in the compilatioiexdbooks and manuals on the
English oral practice in non-linguistic universgtiat the initial years of studying and
also in linguistic high schools or in schools wéh intensive study of the English
language.

According to the results of the study the follogvipositions are claimed:

1) it is expedient to construct a technique of teaghmonologue speech using
interactive vocabulary games;

2) Interactive vocabulary games not only facilitatee tmtensification of the
learning process and improve the training of sttglaha non-linguistic high school
but also reduce the level of students' anxietyiaakase their resistance to stress;

3) at the initial stage of foreign speech learning sl®uld also take into
consideration the training of speech grammar sKillee most efficient means of its
formation is functional and communicative organat and situation-

communicative training of the studied material;

4) development of oral monologue speech skills is eaad in the course of
realisation of a whole complex of interactive vodlaloy games built considering the
linguistic characteristics of speech producing ifoeeign language relevant to the
gaming technology.

The solution of the mentioned tasks was made pesgibnks to the analysis of
linguistic, psycholinguistic, psychological, eduoatl and methodological literature.
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The reliability of the study is confirmed by thesudts obtained during the pilot
study.

A series of methodical seminars on the researclt tajas carried out for
teachers of foreign languages in Tomsk Polytecbimiwersity (2002-2012).

The efficiency of the proposed methods of teacHmgign oral monologue
speech has been experimentally verified during tyears at the Faculty of
Automation and Computer Engineering of the 2nd yefarstudies at Tomsk
Polytechnic University.

The contents of the investigation is reflectednia structure of this monograph,
which consists of an introduction, two chaptersnatasion, bibliography, which
includes 198 sources, including 34 names in for@gguages, and appendixes.

In the introduction the actuality of the researopid¢ is stated, the object,
subject, purpose, hypothesis and objectives aiaatkefthe methods, theoretical and
methodological basis of research are identified stientific novelty is revealed, the
theoretical and practical importance of the work @efined.

The first chapter is devoted to the theoreticatglistic and psychological)
basics of the foreign oral monologue speech legrnith describes the linguistic
features of a monologue utterance, determines fikeifc monologue form to be
developed, analyses the process of foreign oralofogne utterance generation,
considers skills most relevant to this type of speactivity, without which the
teaching material of interactive vocabulary gaméknaet work.

In the second chapter the basics methods of tegdbnmeign oral monologue
speech through the use of interactive vocabulanyegaas a support for an utterance
are defined, the requirements for the selectiolexital units are specified, a set of
interactive games to develop vocabulary skills @&l omonologue speech is
described, the psycho-pedagogical conditions nagiurable to the maintaining of
students' mental health of are specified, the tesidilthe experimental verification of
the proposed method are discussed.

In the conclusion the theoretical and experimedddh received in the course of
the scientific research are summarized and thepuots of further investigations are
determined.
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CHAPTER 1.

PSYCHO-LINGUISTIC BASIS OF ORAL SPEECH TRAINING WIT H THE
USE OF INTERACTIVE VOCABULARY GAMES

The aim of our research is to create an effeatnethod of training of oral
monologue speech in a foreign (English) languagenoen-linguistic university. This
chapter is devoted to the study of psycho-lingaikasis of teaching methods of oral
monologue speech with the help of interactive vataly games: the linguistic
features of monologue forms of communication arensmered, then its
psychological and psycholinguistic characteristios revealed, the models of speech
generation are described, the skills and competsmzcessary for the formation and
development of the oral monologue speech throughusie of interactive vocabulary
game are allocated.

8 1.1. The linguistic description of foreign orakpeech with the use of interactive

vocabulary games

In the history of human society games were a @ddrly important part of
everyday life. They were intertwined with magicJtdeehavior. Back in the ancient
world, the game was used as a form of teaching.ddewin the Middle Ages the
autocratic system of education was born, and iedeéxclusively on the rational
didactics. It was gradually confirmed that learniisgan unpleasant hard work,
involving coercion. Game in such a school was a exception.

The term "didactic game", which refers to a ganmecedly created for teaching,
for the first time was introduced by F. Froebel &hdMontessori. The offered games
that were intended to be used with preschool aimidr

Gradually the educational games began to penetratdigh school, taking the
form of gaming techniques in learning.

In Russia it is only in the 1960s, during a peraddiberalization in the social
life, when the formula of "teaching with enthusidspromoted by S. Soloveichik
began to spread. It revealed the other side ohilegrwhich is also a labor, but this
labor is joyful in its essence.

But the burst of interest to the learning with etati@ing quickly dried. The
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ideologization of education ousted games from tloekvof school teachers, except
for a few enthusiasts and innovators — Sh. AmonhsBv Lysenkova.

From the middle of the twentieth century until tt&70s the grammar-transfer
method of teaching foreign languages dominatedheatidssons. Its purpose was to
study grammar in order to learn to read and unaedstexts in a foreign language
through it. Only with the come of the communicatimethod game exercises began
to replace the mechanically reproducing ones.

Psychological and educational foundation of gaméhous of learning is the
playing activity. Z. Manuleyko believes that theiaty motivation is an important
part of the psychological mechanism in the gamean&taining technique includes
different aspects of motivation:

1. Communicative motives. The joint solution of gamroblems encourages
interpersonal communication and strengthens tladioekhip between students.

2. Moral motives. In the game, students can stgndou themselves, defend
their views, knowledge, express their attitude toky

3. Cognitive motives. Each game has a close réthdt end of the game). It
encourages students to achieve the goal (or victmg increases their interest to
find ways to achieve the goal. In the game theesttglare initially equal, and the
result depends on the player himself, on his peaisqunalities. The depersonalized
process of learning in the game gets a personaifis@nce. The situation of success
creates a favorable emotional background for theeldepment of cognitive interest.
In each game there is a mystery - a lack of rdpdy &ctivates the mental activity of
students and pushes them to find the answer.

The aims of the game forms and techniques usetianlanguage class are
outside of the game situations, and the resultdoearepresented as external objects
(projects), products of artistic creation and repregation of new knowledge. In
games there is a replacement of motives: Studehisua of a desire to have fun but
the result can be constructive. Games which atiedrbasis of gaming techniques are
a means of education, though the source of itsigctire the tasks voluntarily taken
by an individual. In games, the students achieeeaims at different levels:

On the first level there is a satisfaction from tha@me process. This aim
includes the willingness to any activity, if it bgs joy.

On the second level the functional purpose of tleeng related to the
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implementation of the rules, acting out stories plaging roles is achieved.

At the third level students reach the educationatppse, solving game
problems. It is at this level that they learn neard$ of a foreign language and use
them in speech.

Solving game problems, students reach the eduedtamm which they often do
not realize. Playing in a linguistic game, studesdecentrate on specific tasks of it,
but the result of their work will be the assimitati of new vocabulary,
communication in a foreign language.

The use of gaming techniques in a language classjadtifies a huge value of
the game for the mental development of studengéspfage.

D. Elkonin treats the game as an activity that cecat a certain stage (for
example, in the childhood), as one of the leadiogn§ of mental functions
development and a way of meeting the adult worldldZen repeat in their games
repeated in games the situations which are treattd full attention by them, to
make it available to their understanding and carftpoctures” of the real world are
reflected in the plots and contents of games).

The formation of human cognitive processes is pésormed in the course of a
game. The transition from practical thinking to figurative one is performed, the
capacity for abstraction and generalization is wdrkout, the voluntary
memorization is developed.

Nevertheless, the game training cannot be the w@thod in the educational
process. It does not create the ability to leaselfit but it develops the cognitive
activity of students.

Game techniques of teaching foreign languagesdsralevant and at the senior
levels of higher education, as they are dictatethbyspecial needs and world views
of students. Conscious and positive attitude alestits to the learning process occurs
when the education meets their cognitive needs.

It is important for students to have such an edoicat material which is related
to the life and practice and has a problematicendtional character of exposition.
It gives students the possibility to experience fjine of independent discovered
during the learning activity.

Cognitive processes of the future specialist agy wontradictory. From one
hand, the attention and memory are characterizedtdyility and increase of the
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arbitrariness. From the other hand, they are higlibational. Students are interested
and remember well only the information that touctiesr emotional world, has a
personally meaning for them. The teacher must azgaimaining activities so that
cognitive processes of students could be activated.

On the senior level education reading, monologwedp and writing are being
actively developed, the vocabulary is being enldrddne leading human activity in
this period is the personal communication. Gamirghods provide the opportunity
to learn new lexical material in everyday situasipincreasing the motivation to
study a foreign language. Consequently, a teackargua game organizes the
learning activity based on the natural needs ofthdents.

The investigations in the psychology and methodplbgve shown that the
success of a foreign language mastering dependsnipton the human cognitive
processes but also on the emotional sphere ofdavidnal. The humanistic concept
of Rogers in teaching foreign languages is reftéatehe writings of Charles Curran
and other researchers. They regard a person am@toral creature first of all, and
among the most relevant qualities of a person goéyt out the motivation, the level
of anxiety and self-esteem, rigidity (relaxedneasy] risk appetite. The motivation is
the trigger for any activity. The success in anvégtincreases the motivation. A low
self-esteem leads to rigidity, inferiority complard is connected with the fear of
making a fault. It has a bad influence on the laggulearning. The level of anxiety
Is closely related to the self-esteem, inferioagmplex and rigidity. In connection
with two types of anxiety are distinguished: thespaal and the situative ones. The
personal anxiety exhausts the body, it is an olestaclearning. The situative one
creates an intellectual tension and passion imiegur

Game methods have a rich training and psychothetiap@otential. The
intellectual tension produced by the game is a ssg condition for an active
learning in a high school. Game is feasible foradtrevery student, even for those
who has no stable knowledge in the language. Canpetin dealing with gambling
problems increases the motivation to learn thedagg. The sense of equality, the
atmosphere of enthusiasm, the sense of the affiitgalb the tasks— all this allows
a student to overcome shyness which prevents lom frsing words of a foreign
language in speech. It gradually decreases anarmalystiffness, and a positive self-
Image appears.

The mastering of the vocabulary demands studentsudtiple repetition of it,
which tires them by its monotony, and the expend#édrts do not bring quick
14



satisfaction. The aapplication of gaming methodsducation contributes to the
important tasks of foreign vocabulary learning:

1) creating psychological readiness of studentspeech communication;
2) providing a natural necessity to repeat theckdxnaterial;

3) training of students in choosing the right vansiof the utterance, which is a
preparation for the spontaneous speech.

Learning vocabulary skills is performed in accomawith the three stages:
1) introduction of a new word and its primary rejoeg
2) situative training and creating of the lexigakk in similar speech situations;

3) creating of the dynamic speech situations, sgayo— training to combine the well-
known lexical units in different speech situations.

The central part of all the work on the vocabulaarning is making strong and
flexible lexical links in speech. One of the masipbrtant conditions of vocabulary
skills formation is performing of the exercisestwé limited number of difficulties.
Such exercises can be presented in a form of a garsguations which make the
learning process an interesting occupation. Besalgame gives a possibility to use
the new material in communicative situations, closehe natural ones. In all the
games there is an element of unexpectedness —aihgn¢hat the speech will be
spontaneous. A game includes a series of varitigpat®nal exercises which create
a possibility to a multiple repetition of a speguditern in conditions close to a real
communication with all its features — emotionaligpontaneity and purposeful
actions.

The efficient development of monologue speech ngliEh needs a clear
understanding of its content on the linguistic lee&ing into consideration the aims
and objectives of the education on the studiedestddearning.

The decision of this problem in a non-linguistigh school includes several
aspects:

a) the study of the linguistic peculiarities of méogue speech and defining of
concrete monologue forms to be developed;

b) the specifying of the linguistic and structuedtures of these forms.

The speech activity, and in particularthe monologue speeeh is not usually
performed in isolated words or sentences but igelaunits consisting of several
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sentences. It forms a structural and semantic suagported by rhythmic and
intonational factors. This point of view is sharkd the majority of researchers
[Moskalskaya, 1978; Nechaeva, 1998; Serkova, 19@Bo#hers], who consider that
a real speech communication is always not onedugral sentences.

Thus the unit of oral monologue speech at thealnstage of learning must be
available to students from one hand, and from therchand— have more or less
concrete structure. Besides, it must be not vagelaThis unit, in our opinion, is a
supra-phrasal unity.

The supra-phrasal unity is understood in this ystasl a terminated chain of
sentences organized in such a special way thatrihd a unite utterance (after
O.Moskalskaya [Moskalskaya, 1978]). So these latgets (in comparison with a
separate word or sentence) are an object of litiguisvestigation [Vinogradov,
1963; Galperin, 1982; Zarubina, 1977; Nechayevagl9

Studying the problem of learning language with thee of interactive
vocabulary games it is necessary to point out oine fof monologue which is more
productive when working with the studied matertd. it is necessary to investigate
the classifications of monologue speech forms.

The monologue was an object of research in lingsigAlpatov, 2001; Veyse,
1985; Solganik, 2000 and others], psychology [Ziaya; 2000; Leontyev, 1997;
Luriya, 1998; Rubinshteyn, 1999 and others], psylamguistics [Belyanin, 2000;
Zalevskaya, 1996; Krasnykh, 2001; Frumkina, 2001d asthers], methotics
[Galskova, Gues, 2004; Minyar-Beloruchev. 1996;tfkha 1986 and others] both in
domestic science, as well as abroad.

The analysis of the modern linguistic and methogyplliterature has shown that
the question about the classification of monolodgoens has no final decision
nowadays. The main cause of it is the absenceroframn criteria and unite approach
to the problem decision.

For our research the typology of monologue speaedts functional-semantic
aspect is of a great interest. In our opinion #epect of monologue speech is the
most relevant concerning monologue speech traibe@zquse it gives a possibility to
identify the smallest unit of training which wouldave all the necessary and
sufficient attributes of a complete utterance: ssmaand topical unity, structural
completeness, lexico-grammatical integrity, logics.

So the variety of monologue speech forms in itcfional and semantic aspects
16



will be considered later. The basic work in thisldiis the book of V. Vinogradov.
Investigating the monologue speech the scientientiies its four functional-
semantic types: monologue-conviction, lyric, dramand informing type. Within
the last one the author distinguishes the followiagnarrative monologue and
monologue-argument (as a form of scientific spe@dimpgradov, 1963].

In linguistic literature there is an appeal to fli@ctional-semantic types of
speech in terms of categories of information candéeidl modality.

In the first case the functional-semantic typesméech [Galperin, 1982] were
seen as forms of content-factual information (whills about facts, actions, events,
persons) and content-conceptual (which tells attmuituthor's world outlook). Thus,
the describing context is bound to the circumstanperson and conditions of an
action, the narrative context is bound to time spdce, and the context of reasoning
transfers the author's attitude to the reality. ifheresting thing about this treatment
of functional-semantic types of speech is the @wmrsition of reasoning as a form of
content-conceptual information.

In the second case the description, narration readoning are regarded as
different ways to express the objective modalitythe attitude of the given
information to the reality [Zarubina, 1977].

The logical unit which is defined as a structurait of thought which is spread
in thought and speech and represents a close assnaf several propositions is the
basis for the classification of functional-semaritipes of speech by V. Odintsov.
[Odintsov, 1980]. The necessity to allocate thadalgunity as a unit of thought is
connected to the fact that in logics there is oahe type of communication
judgments - conclusion. It occurs very rarely mfill form in the communication,
that is why one must admit the necessity of exceof logical unit as a form of
linking judgements with conclusions [Solganik, 1973

Keeping in mind the variety of texts, the sciestidistinguish among them,
from the point of view of logical means represantat the following functional-
semantic types:

1) types of speech with a logical dominant: definiticonclusion, characteristics,
message,;

2) appropriate types of speech complication with aicllg dominant: the
explanation, reasoning, description, narration oz Krylova, Odintsov, 1980,
1982].
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Foreign linguists distinguish four types of speedescription, narration,
explanation and argument (debate). These typegegich are the most typical of the
journalistic style. The most appropriate, with tkeepect to our study, we believe the
typology of speech in the functional aspect of nmegqutleveloped by O. Nechayeva
[Nechaeva, 1975]. The main task of typology herdasestablish the interrelations
between human mental ability to allocate the irdenected events of the reality and
the ability to express these events in the appmtgrianguage constructions”
[Nechaeva, 1975: 40].

Thus, following this typology, we can consider thipes of monologue speech,
their language form and choose the most relevamt fuf monologue which is the
most typical for the spoken language of the seg@ad students of a non-linguistic
university.

O. Nechayeva distinguishes the following types rmbnologue speech:
description, narration and reasoning. For our mebeae take from this typology the
logical and semantic characteristics of the tygdespeech.

Each of these types of speech has its extraliiggsal which determines the
method of transmitting information through interaetvocabulary games.

The purpose of the description is to enable thdesit to see, hear or feel what
the organizer of the game have seen, heard odrfetither words, it is to create the
illusion of “immediate presence”. The descriptiande of two types: objective and
subjective. The first type of description is a "fgraphic" transfer of visual,
auditory, or emotional experience; the second aoeiges a significant emotional
component.

Considering the description, E. Maslyko, P. Bakays, A. Budko and S.
Petrova say that it is the deployment of the maeaj the main thesis. In the
description "the phrases are united together bygdmeral theme and follow one
another in the manner of structural relationshipsveen the elements reflected in
the speech” [Maslyko, Babinskaya, Budko, Petro@®81 309].

G. Solganik allocates a static description, whidierrupts the action, and the
dynamic one, usually small in size that does rmy #ite action, being included in the
event [Solganik, 2000].

Creating a descriptive text the author tries tovey a certain image of the
subject (object) of speech by means of transferdisgjnctive features, properties,
gualities of described objects and phenomena.
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The aim of the narration is to inform the readsowd the events that took place
in the concrete time. It is a message based omigedetails and answering the
guestions: what took place, when and where, whe wes participants, what was in
the result. The narration can be of two kindshim fiorm of a story and in the form of
indirect speech.

G. Solganik says that the narration depicts evengthenomena that take place
not simultaneously but one after the other, orr@erdependent [Solganik, 2000].

The structural links of the narration are:
1) direct chronology;
2) reverse chronology;

3) direct chronology with deviations [Maslyko, Babiask, Budko, Petrova,
19938].

In the speech, as G. Bobyleva mentions [Bobyle¥894], there are
monologues-narrations of two types:

a) a narration without the central event, so towdiiout a climax — it is a business
narration, when a person tells about what the gdeobtime was filled with. The
main characteristic of such a narration is a cabwement of facts and events. For
example, it is a story about a day off — how it weganized;

b) a narration with the central event, where theatar tries to tell about some events
or facts which had attracted his attention as esgwvely as possible. Such narrative
can be based on the personal experience - somesyamg heard or read.

In its meaning, structure and modality the naoratwith its dynamics is
opposed to a static description.

In other words the aim of the narration is theatim of a dynamic picture of
the development of a situation in the recipientadn

The aim of the reasoning is a logical productidrthe necessary conclusion
(from the author's point of view). The informing time reasoning is not one of the
main goals but a means to substantiate or refetentin approval.

The syntactic form of the reasoning has two oremseimple sentences or a
complex sentence with a causal or conditional bddwt it is not any of such
syntactic structures with the cause-effect relatngps that can be called the
reasoning. In the reasoning the inferential judgnieas a sense that needs to be
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proved.

The reasoning in different cases is held withedéht aims:
- to give a rationale for an action or condition;
- to assess a subject depending on its features;

- to identify the causal relationship of conditionpdenomena, prescribe any
action as necessary or substantiate the possibilithesirability of action;

- finally, to justify anything, to confirm it or dengategorically.

The essence of the reasoning is that the the veayeessed about any events,
actions, regulations and so on are compared with ether and grouped together in
a logical sequence, which is a basis for certandifigs and conclusions The
compositional form of a reasoning has three compizn®ozhin, 1976]:

1) the initial thesis (any claim);
2) argumentation;
3) conclusion.

Each compositional part has its own function. irhal thesis in the reasoning
starts the topic, being a beginning of the uttegaithe second component of the
reasoning has the biggest volume because the mgaimantation of the reasoning is
represented in this part. "It is here that thedaifispeech must be the force that leads
the thought and attention of the audience" [Nozki/6: 69]. The conclusion (the
third component in the reasoning composition) dostaafter E. Nozhin, the same
information (or thought) as in the initial thesto to say, the main thought of the
beginning which is expressed in one or severaksees is repeated in the end.

Other researches [Maslyko, Babinskaya, Budko,olatr1998] allocate the
following structural elements of the reasoning:

1) proof or disproof:

a) from premises and facts to the conclusion,

b) from the thesis to the arguments and from tAdeéhe conclusion;
2) cognitive movement:

a) from the phenomenon to its essence,

b) from the change to the analysis of its causes,
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c) from the consideration of qualitative charastgrs of an object or phenomenon to
the study of its quantitative parameters,

d) from the elements to their bonds,

f) from the establishment of a law and its contdatshe disclosure of its forms in
different conditions;

3) movement from concrete to abstract and viceavers

In other words, the aim of the reasoning is formracipient’s mind a series of
new notions, knowledge about facts of the life byams of argumentative
presentation. The general aim of the reasoningasiBed in its subtypes:

a) reasoning-conclusion (it is a process of getangew knowledge on the basis of
something already known, and reporting it in thefof logical inference);

b) reasoning-proof (it is intended to realize tlihar's intention to justify the truth
or falsehood of the expressed statements thus gubrgu the recipient for
consistency and reliability of the conclusion) [Kav, Starchenko, 20083;
Solodukhin, 2000].

In addition to the extra-linguistic goals, “eagipé of speech expresses its own
particular situation, associated with the perceptd reality and the nature of the
speech: the focus on actions developing in a cepariod of time in the narration,
on simultaneity of attributes in the descriptiordam the cause-effect relationships
in the reasoning” [Nechaeva, 1998: 27].

All the said above shows that extra-linguistictéas (the main of which are the
final aim of the information sharing and the natafahe discussed object [Motina,
1988]) determine the way of sharing the informationhe vocabulary game. In the
framework of a certain mode of presentation (seactvhich is linked to the nature
of the object of speech), the author may use varitges of organizational
structures. The most common lexical structureshefihteractive vocabulary games
organization are: chronological order (narrati®patial order (description), logical
development of ideas from the general to the pdaicand from the particular to the
general, the culminating thought development, comgaand contrasting, analysis
and classification, definition, cause-and-effetatrenship, the rationale of the thesis
with the details and examples and others (reashnliygically, these organizational
structures occur in interactive vocabulary gamesimasolation, but in a variety of
combinations [Bobyleva, 1994; Kaplich, 1996; Necalzge 998; Solganik, 2000].
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The main functions of the monological speech @mation, impact, evaluation)
are implemented in the relevant forms. Thus, thermative function is realized in
the description or narration. The function of anpaot — in the reasoning, the
evaluation— in all the three types.

After reviewing the above types of speech, wetliooir study with one type of
speech — monologue-reasoning. The selection otyhesis done due to the fact that
it contains not only a factual information but akso evaluation of this information
by the speaker, a personal interpretation of thienah in order to attach a listener to
this evaluation or to influence his mind and sensesrder to convince him of the
expediency of a particular action.

By the second year of studies students are alrabldyto objectively inform the
listener about an event in its causal developnmonhplogue-narration, monologue-
description). The need for a focused training obfrwlogue-reasoning” on the basis
on an authentic text is due to the fact that thetis the most efficient for solving
problems set in the written text, because a stud@st not only to retell the
information from the text but also to give his apim to comment on the content of
the text, give his own examples to prove or disapprthe information presented in
it. Besides, one of the tasks of the foreign lagguteaching at this stage is to
develop the argumentation skills of students - tdude fact that, beginning from the
third year of studies, the education is built oe thasis of professionally oriented
material, and it is necessary not only to retelirdarmation but also to substantiate
one's opinion, prove and justify the opinions, assene's own and other people's
point of view.

Thus, having allocated the form of monologue spemiject to our study we
can turn our attention directly to its structure.

Summarizing the structural features of monologudised above it can be noted
that the message type “monologue-reasoning” haotosving structure:

1) beginning (introduces the topic, names the padidp, the place where the
action takes place, enumerates facts or events tiisbussed);

2) main part (it gives answers to the questions “hotwvihat for”, here the
arguments are given, and the facts are interpreteth helps to analyse the events
and come to a conclusion) — it has the biggest volume;

3) conclusion (it contains a conclusion about the diesd facts and events, the
information is summarised, the personal assessisignten).
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The expression of one's opinion usually consiktslling a certain thesis and its
argumentation. Here the argumentation can reprememnumeration of facts or a
chain of arguments, where each next argument cdraes the previous one. The
reasoning is the process of justification of thepmsitions put forward. To ensure the
success of the argument one should define thenrsasgahe opponents and explain
their opinions [Bocharov, Markin, 2000; Guetmano%894, Kirillov, Starchenko,
2003; Solodukhin, 2000 and others]. An equally ingat task is the determination
of the causes underlying our own judgments.

There are two main types of reasons to explain whyerson adheres to a
certain point of viewAnswering the question “Why do you think so?” aaan give
an explanation or add an argument. In connectiothi®) there are two types of
causes: cause-explanation (it takes place whenrsompenswering the question
“why?” gives causes why he began to stick to tipsmion) and cause-argument
(argumentation is a series of connected reasonmigsre one reasoning is used to
support the others). Cause-argument justifies theerment that expresses a certain
point of view.

The efficient use of a foreign written text isttiae speaker can take advantage
of both the structure of the perceived text andthe linguistic means of the
expression of content. Thus, this work contributeshe development of skills and
abilities of students to express themselves ir@da language [Bobyleva, 1994].

When considering the grammatical phenomena we nemsémber that in the
communication process the functional load of ddfgrmorphological categories is
not the same. Some categories are active cardemrgeaning, because they reflect
various properties, connections and relationshipg@ extralinguistic reality. Such
categories are called nominative or syntagmatiaatigonditional. Other categories
have practically no information and realize thaitue only in syntactic relationships.
They are called syntax or syntagmatically condembfRafienko, 1993]. The misuse
of nominative grammatical phenomena (such as Pr&safect, Past Continuous and
others) in contrast to the syntax grammatical phesma (for example, the
coordination of the verb with the noun in numben) many cases leads to
misrepresentation of the information. Therefore,igt nominative grammatical
phenomena that are considered in the methods dfitepproposed in our research.
It is also necessary to bear in mind the fact tihatefficiency of oral speech learning
depends on dosing and selection of the linguisticimum, because difficulties
inhibit student and are fraught with loss of ingr® language [Borisova, 2001].
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Apart from the structural peculiarities, monologargument has a certain
language design. As for the design of this typeohologue speech, the materials of
the constative control indicate that third-yeardstus of non-linguistic high school
experience the greatest difficulties in the usespéech forms of the subjunctive
conditional sentences. Thus, the results of theopaed control allow to claim that
the main object of development (speaking about granspeech skills of the second
year students) is the formation of skills of usihg conditional tense.

Based on the above we determined that for studehta non-linguistic
university learning oral monologue speech the m@dmmunicative unit and a
product of speech is the monologue-reasoning wreghesents a linguistic unit of
the text level and supposes a handling of the areddext. Supra-phrasal unity is a
part of a text. We can say that any long text gia®f supra-phrasal unities.

Due to the complexity and multidimensionality detphenomenon of "text"
researchers still have not offered a single débinibf this term. Any text refers to
multifunctional systems, so it performs a variefyfonctions. It is a means of
communication, a way to store and transmit inforomgta reflection of the mental
life of the individual, a product of a particularstorical epoch, a form of the
existence of culture, and a reflection of certameial and cultural traditions, etp.
[Krasnykh, 1998: 196].

In the linguistics the text is considered as aesgyntactic unit built of lower-
level units according to certain rules [Alpatov020 Reformatskiy, 2001; Solganik,
2000]. Psycholinguists define the text as a prodadt the subject of communicative
and cognitive activity aimed at the performance toé strategic and tactical
communicative tasks, a phenomenon of the reality @ameans of reflecting the
situation in its integrity [Gorelov, Sedov, 200l1al&vskaya, 1996, 2000; Leontyev,
1999; Frumkina, 2001]. In pragmalinguistics thettex considered as a sign
[Meshkova, 2000; Fomichenko, 1995].

In this study we proceed from the communicativeetional approach to the
study of the text and share the opinion of thoswlscs who believe that “from the
communicative-functional point of view, the probkemwf the language units system
description are not so actual as the languagd its¢he reality of its usage ... and
the problem of building and transferring of itsanmhative units — texts — and their
interpretation” [Kozhina, 1987: 15]. In other wordbe speech activity is a text
activity first of all. In the course of it the whintegral communicative-cognitive
units (texts) are created and interpreted” [Ippwkt, 1998: 24]. So speaking can be

24



regarded as a process of texts creation [Kazantd®@9; Potrikeeva, 2000; Nuttall,
2000; Wadensjo, 1998].

Nowadays the teachers of high schools review thesved influence on the
students' minds, will and emotions in order to ¢rihem into the rich world of
culture and traditions of the country of interdste ways to form all the speech skills
(reading, writing, speaking, listening) are alswieeed. The activation of the
learning and cognitive processes is also stimulaiedame technologies, inserted
into the education along with traditional occupasio

The cause of such a great attention and interesrious games in the present
time — it is first of all a departure from the titamhal forms and methods. It is also
necessary to note that now there is a decreasegpiitive interest to the study of
foreign languages speaking about students of teahspecialities in a non-linguistic
high school— even if their motivation is high enough. This pberenon occurs due
to the fact that the future engineers studying eeifm language face some
difficulties, which seem to be insurmountable foern. Gaming activity, being one
of the techniques which stimulates the educationghitive activity, lets them use
all the levels of knowledge assimilation. Therefdhe interest for using the gaming
technology at the foreign language lessons is cxtantal.

The problems of language learning motivation witle help of entertaining
materials and game technologies are representdteinnvestigations of several
Russian scientists [Bim, Polat, Passov, Filatov athers]. Numerous textbooks and
methodical materials for the various games are usethe practice of foreign
language teaching.

Game technologies as a condition of creation ef mhotivation basis for
learning can improve efficiency in the classrooaguce anxiety, overcome feelings
of uncertainty, develop students' creative abditie

One o the actual questions of didactics is to mseethe motivation to the
educational activity. A real way to maintain stug&icognitive motives is to include
an activity which has a certain personal meanimgfiedents (game, communication,
labour, cognition) into the process of languagenieg.

The motivation determines the significance of wisaearned and assimilated
by students, and their attitude to the learningritiets and its results.

25



The peculiarity of a foreign language as an edanati subject is that it
supposes a foreign speech activity, so to-sag communicative one, in the process
of which the necessary speech skills are formedgalath the knowledge.

The cognitive motives of students included inte #ducational activity itself
give a personal significance to it. The sourcehef ¢tognitive motives is a conscious
cognitive need of future engineers. Real needsawnfuage learners are associated
with the desire to communicate in this languaggress their opinion, to use the
language orally and in writing, to master it. Thastlfact leads to the necessity of
thoughtful selection of tools and techniques facteng a foreign language speech
activities in order to maintain the motivation. this regard, the use of gaming
techniques of training of foreign language commation is of a particular
importance.

The attraction of game as a training techniquenigffective tool for managing
learning activity (that is a work on the masteryfaign language communication)
which activates the students' mental activity aratkes the educational process more
exciting and attractive.

The interactive teaching is first of all a dialogeaching in which an interaction
between the teacher and students is performedudpcses quite concrete and
predictable aims. One of these aims is to createfartable conditions for learning
in order to help the student to feel his succeskiatellectual competence, which
makes the educational process itself more prodeicWithin the framework of this
approach an interactive vocabulary game can bgaeian particular, because with
the help of it one can master the huge amount adiga vocabulary at different
levels of complexity.

So, game technologies facilitate the disclosurentaming and development of
personal qualities of students.

The mail function of an interactive vocabulary gans a communicative
(pragmatic) one which comprises the sharing ofrmfttion in order to produce a
certain impact on the listeners. The communicasomnderstood as a process of the
interaction of two or more persons for the purpok&ansferring / getting / sharing
the information and an impact on the interlocutecessary to perform a common
activity [Krasnykh, 1998: 168].

Through the interactive vocabulary the verbal camication is performed, so
a person must have the ability to create and acst@tements in speech
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communication.

From the psycholinguistic point of view, a monalegtext is a “one-way”
communication: one person transfers the informatioithe others are informed. A
monological text is a linear chain of sentenceszfi{tseva, C. 237].

Thus, studying the oral monological speech one g@nthat the integrity is
revealed first of all in the semantic unity of th@nologue utterance and of the
topical information which constitutes a meaninglhasis, and as a special extra-
linguistic factor, organizes the monological uttera and “glues” it as a unite
semantic structure [Belyanin, 2000; Kazartseva9i98vinko, 1995].

The connection is a condition of the monologi@erghce integrity [Kazartseva,
1999; Krapivnik, 1993; Litvinko, 1995]. The conniect of the oral monological
utterance is provided by a series of thoughtsofactconnected inside by its sense
and contents [Mets, Mitrofanova, Odintsova, 1981]: & is manifested in the ability
of the speaker to keep the subject matter, regantendifferent sides, which lets a
smooth transition from one subject matter to arothe

The sequence of the oral monologue utterance isfeséed in the substantiated
development of its meaning and a definite ordent®fmain compositional units
conditioned by a “logical core” uniting monologudtauance — the dominant
organizing the text [Motina, 1988]. This sequenae be of different nature.

The structural model of the monologue utterangelmorganized by a logical
sequence of the thought and a time sequence wilgtts a chronological order of
events and actions [Litvinko, 1995], or by a fuoofl sequence where the text
organizing dominant the attribution of propertiggalities, consistent selection and
detailed description of each of them [Mets, Mitradaa, Odintsova, 1981].

Form the point of view of the communicative lingfics, an interactive
vocabulary game as a unit of communication is datarsed by such a feature as
relative completeness of the communicative act.ddmemunicative completeness af
a game is not only its semantic finality and stiugk end. Being first of all a meant
of sharing the information with a certain aim (anpact and an interaction) an
interactive game should have lexical sufficiencyomder to achieve communicative
goals. Completeness is associated with the meaninghtent. An interactive game
Is perceived as a completed one only if its conchssare necessary and sufficient
for an activity [Agapitova, 2003].
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The completeness of an oral monologue utteranesssciated with a targeted
speech that is with solving of a particular spepatblem [Litvinko, 1995; Passov,
1988] and is expressed in the exhaustion of meérimgnd thematic plans of the
monologue utterance.

To test the abilities of speech formation (reprdohec productive, dialogue,
monologue) one can use:

guestion-answer work;

recoding of information;

ranking of information;

oral presentation;

interview;

oral communication;

techniques of dramatization (role plays, scripts,)e
discussion;

solution of problem tasks;

brief retelling;

detailed retelling;

O T ST S S SE S U S S

oral comments.

The said above methods of control are implementechdividual, pair and
group mode.

Thus teaching foreign oral monologue speech witbupport of interactive
vocabulary game one must remember that the speegkt mmeet certain
communicative aim (authorial intention) have areotation on a target, coherence,
integrity, information, communication completeneBbikis allows us to conclude that
the oral monologue-reasoning has the propertiesepted in the following table.
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Table 1

Type of supra-phrasal unit| monologue-reasoning

Communicative function | information, assessment and impact

to inform of current events, to express their idéan

Communicative intention . . _ .
object (action), the attitude, opinions

the introductory sentence (thesis / antithesis) +
arguments + output

Structural features

Linguistic constituting communicative purpose, coherence, unity, rich aunte
features communicative completeness
Substantive content development of some ideas, themes and issues

Based on the fact that the main means of commuaica the spoken word, we
are of the opinion that the most efficient way ésttthe general knowledge of a
foreign language of students is a test of theirrmomcative competence in speech.
For this reason, the tests have to be communicdhvihe next chapter we move on
to the direct application of the interactive vodaloyi games in teaching English in a
non-linguistic university.
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8 1.2. The use of the gaming technology at the Ermfl lessons

Today teachers are reviewing ways of producingnapact on the minds, will
and emotions of students in order to bring thero the rich world of culture and
traditions of the country of the studied langualj®ge ways and means of forming all
the types of speech skills (reading, speakingnisig and writing) are also reviewed.
Gaming technology in addition to the traditionadens produces an activation of the
learning process and stimulating of the cognitinteriest.

The main cause of such an increased interest tegamdifferent kinds — it is
first of all a departure from traditional forms antkethods of teaching. It is also
necessary to note a certain decline of cognititer@st in learning foreign languages,
which is connected to the fact that students fammes difficulties, which they
consider as insurmountable. Gaming technologiedeaan excellent decision in this
situation— it is a method which lets use all the levels ob\Wtedge. So, the interest
to use gaming technologies at the lessons is notl@wal. These problems are
represented in the works of Russian scientists [Eianko, Polat, Passov, Filatov
and others].

One of the most urgent questions of didactics istnease the motivation of
students to the educational activity. A real wayntaintain cognitive motives of
students is to provide them with an activity whieds a personal meaning for them.
It can be a communication, a labour, cognition game.

A specific feature of a foreign language (as ancatianal matter) is that the
educational activity here supposes a practicalldpgand a communicative activity,
in the process of which all the necessary skill$ lamowledge are formed.

The use of games as an educational technique isffement instrument of
managing the learning activity, stimulating theeltgctual activity of students and
allowing to make the learning process exciting antertaining. D.B. Elkonin in his
book “The psychology of games” [1987] gives thddwing notion of a game: “A
game is a primary spontaneous school, apparentlyaas, which gives a child an
opportunity to get acquainted with the world araditions of people's behaviour”.
The definition of a game more appropriate for cudg is given by A.A. Derkach
[1991]. He says that an educational game is a gaimeh is used in the learning
process as one of its tasks and contains an edoahtproblem or a problem
situation, the decision of which should provide #thievement of a specific training
goal. Analysing this notion of a game one can pouitseveral general ideas.
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1. Agame is an independent kind of developing/égtfor people of different age.

2. For adults and children a game is the freesd kif their activity, through which
they can understand and study the outer worldpoedhe a wide scope for the personal
creativity, activity, self-knowledge and self-exps@n.

3. A game is the first stage of person's actiatyprimary school of behaviour, a
regulatory activity for primary school children, @escents, young adults, which
changes its aims as they grow older.

4. A game is a practice of development. Childred adults play, because they
develop, and they develop, because they play.

5. A game contains the freedom of self-discoveny self-development based on the
subconscious mind and creativity.

6. A game is the principal sphere of communicaidradults and children. The
interpersonal problems are solved and the expegiehpeople's relations is acquired
in it.

A game is a powerful motivation to learn foreignduages and an efficient tool
for a language teacher. An educational game isrgan@ed task which requires an
intense emotional and mental strength. The posiaee is that this way students
speak a foreign language — so, the gaming methadaios large educational
potential. For students a game is first of all ategainment. A game at the lesson
contributes to the important methodological prolddKuimova 2005]:

. it creates a psychological readiness of studentspgeech communication;
. it provides a natural necessity for a multiroleat#mn of the studied material;
. it trains students to choose the right variantspatech.

All the participants are equal in a game. It &sible to almost every student
even to those who have not so much knowledge inahguage. What's more, a
weak student may become the first in the game:nimnveness and ingenuity here are
more important than knowledge in the subject. Tdrese of equality, the atmosphere
of enthusiasm and joy, a sense of affordabilityobt — all this gives the students an
opportunity to overcome their shyness which intedewith the free usage of words
in speech, reduces the fear of mistakes, and heneficial effect on the result of
learning. The game is all "for fun", there is a sibdity to hide oneself behind the
other's mask and thus to absolve oneself of redmbtys for mistakes and to
represent the situation as “me — it is not me tiheitcharacter which | am playing”. In
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this case, a portion of the psychological stresensoved, and the language material
Is learned quietly, with a feeling of satisfaction.

Gaming activity in the educational process perfotimesfollowing functions.

1. The learning function comprises the developmentnemory, attention,
perception of information, development of extrarmudar skills.

2.  The upbringing function comprises learning suchlitjgaa as considerate,
humanistic attitude to the partner of the gamed&its learn phrases-clichés to use
in speech— and it helps them to become more polite to eacarot

3.  The entertaining function is creating a favouraslmosphere at the lesson,
transforming the lesson into an interesting andsual event, adventure, and
sometimes into a fairy world.

4. The communicative function is creating the atmosphef a foreign
communication, uniting the students' team, estaibigs of new emotional and
communicative relationship, based on the interadtioca foreign language.

5. The relaxation function is relieving of the emo@briension caused by the
stress on the nervous system with intensive forkleigguage instruction.

6. The psychological function is to provide studentthvekills to prepare their
physiological state to a more efficient operationhe future.

7. The developmental function is the harmonious deweknt of personal
gualities and the activation of the individual ceipas of students.

The position of the teacher in the organizatiothefgame in every classroom is
of a great importance. The teacher should be 100%odf its usefulness, consider all
the details of the training, and have enough cenfté to manage it. The simplicity
and complexity of the organization and conducthef game depends on the type of
the game and audience and on the nature of thioredhip between a student and a
teacher, that is— on many factors. It is obvious that the gamefhedlassroom can
simulate real verbal communication, which is so amtgnt for the communicative
approach.

Games can be very useful in a language class. Buin@er of requirements
must be taken into account:

. games should be economical in time and aimed singp$pecific educational
problems;
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. they must be manageable, not to shoot down théhmhyf training in the
classroom and avoid the situation where a gameageetef hand and disrupts all the
lesson;

. game should relieve the tension of the lesson dimdulate the students'
activity;

. the educational result must be left on the secdackep(it can be unconscious)
and the gaming result must be obvious and clear;

. no one must be left passive or indifferent;

. the game requires each student's activity;

. the participants must get pleasure of knowing tklaty are able to
communicate in a foreign language. In this casegame will be desirable and
efficient — it will be waited for, as an entertainment aftenaad work. So, it can't
take the main part of the lesson.

The trouble is that games are often too wordy andconomical. Ease and
improvisation during the game is a result of cdrpfeparation. In order to manage a
game effectively the teacher must know well himséiat result he wants to get. In
connection with it we consider several types of gam

. Linguistic (the studied material is worked througihthe level of lexics and
grammar).

. Communicative (role plays on a given topic).
There is one more classification of games:

. on the interaction;

. on the competition.

M.F. Srtonin allocates two types of games. Grammanasg are lexic, phonetic
and orthographic games forming speech skills. Greagames are those which
facilitate the further development of languageiaes.

Thus an educational game is one of the ways ofnmiey the educational-
cognitive activity. Use of games in teaching is sohply an entertainment or an
organization form at the lesson. A game has a fp@atistic and persuasive potential.
Being a part of the system of traditional educaiogame lets use all the levels of
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cognition: from the repetitive activity to the ctea one. So a game can b not only
an entertainment but also the main technologyariag.

Now let us examine several important principlesisihg games at the lessons.
Certain principles are in the basis of teachinglbthe subjects. They determine the
strategy of each educational stage.

Among the principles of teaching a foreign langud#ue first place belongs to
the principle of visibility, which is important fdearning in a game.A. Zimnyaya
allocates the following ways of using visualizatiwwhen learning a foreign language:

. creating a speech pattern;
. creating a visual aid.

It is necessary to note that when teaching a dareocabulary one can use
gaming technology at all the stages of trainingsudl aid is of the paramount
Importance here, in contrast to the auditory antbmaids, it is applied most of all to
limit the circle of events to be discussed andréate an aid which helps to construct
a logical utterance. In connection to this, différeisual aids, charts, schemes are
widespread. There are a few examples of such aids:

semantic cards;
componential semantic analysis;

semantic “grids”;

1

2

3

4.  semantic blocks;
5 illustrative and lexical tables;
6

illustrative and graphical exercises.

Further we study the example of using semantidscat the stage of the new
vocabulary somatisation. Semantic cards contribatéhe implementation of the
principle of integration of knowledge into learniagforeign language vocabulary.
Thus, the acquaintance with the new vocabulary twpia begins with a repetition of
the words which are already known. The teacherewrihe main topic (or example,
“Shopping”) in the centre of the board and askslestits to remember all the words
of this topic and to write it into the copy-bookEhen the teacher writes all the
remembered words on the board. The next stepamssify the proposed words, and
this way the semantic card is made. The teacher tbeeknowledge of students on
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this topic and depending on this, he proposesdathdents to add into the card the
new vocabulary on this topic and gives explanations

As a conclusion we should note that one of the mogtortant problems
existing in the methods of foreign language teaghénthe problem of organization
of education with the use of games, and in the same, it is one of the most
efficient techniques. Use of games at the lessas @& great meaning for the
acquisition of new ideas or the formation of newllsk A game is also very
significant for the development of the emotionatl amtellectual sphere of students.
The pedagogical potential of games is that they aesuse students' interest,
stimulate their mental and verbal activity, leah® thew lexical items, create an
atmosphere of competition and cooperation whenglexercises. It also fosters a
friendly team in the group, because every studetite game has the opportunity to
look at themselves and their comrades from the side
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8§ 1.3. Psychological characteristics of the oral amologue utterance with the use

of interactive vocabulary games

For the successful decision of the problem of omabnologue speech
development with the use of interactive vocabulgames one should take into
account not only the linguistic peculiarities of atterance but also the psychological
ones. The communication is an extremely broad aampadous concept. The
communication has many faces, many forms and types.

The distinction between oral and written commutiica is based on the
distinction between the two forms of the existen€danguage and its function in
speech. Oral communication, as a rule, is connesiidcontact and immediacy, and
written - with distance and mediation. Thus, as.ZS#elkova points out, “oral
speech is being created in the time of speakingsadned to be heard, and written
speech is aimed to be seen, it is a text which lmaredited by the writer. Oral
communication does not allow any processing otéxe(except for clarification and
reservations). Written text has more complicatedjleage forms, and oral utterance
Is more simple in form” [Smelkova, 1999: 42].

The aim of our study determines the choice of fsnah of communication. The
principal psychological characteristics of oraleg®are:

- the appeal, taking into account the feedback ottdmemunication participants;

- situationality and its connection with the circuarstes where the speech is
created,

- audio form of speech and its pronunciation andmmyto-intonation form;

- speech automatisms, allowing to express ideas @nsnef the language at a
normal pace and in the correct form (grammar arwdbolary) [Rubinstein, 1999].

In connection to this, characterising the oralegipe T.A. Ladyzhenskaya notes
that:

1) the speaker and the listener often not only hetalso see each other;

2) oral speech in many cases depends on the listeracdion and it can change
depending on it;

3) oral expression is designed for auditory;

4) the speaker says without corrections, correctirtheéncourse of the presentation
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only the facts that he can see in the processescp[Ladyzhenskaya, 1988].

Oral speech, in its turn, exists in two princif@ims: dialogue and monologue.
In connection to the aim of our study we turn ottergion to a more detailed
consideration of the monologue form of communicatio

Oral monologue form of communication is an actaed arbitrary kind of
speech. For its realization “the speaker must e @mbconstruct his message or a
sequence of messages on the basis of non-situatige non-verbal content”
[Zhluktenko, Leontyev, 1979: 131].

In the psychological literature it is noted tha tmain psychological features of
monological speech are its organization, arbites®) connection, expression,
persuasiveness [Artemov, 1969; Zimnyaya, 2000; tymw) 1997; Luria, 1998;
Rubinstein, 1999]. As it became obvious from ournitaring of the learning
process, these features are differently express#uki prepared and unprepared oral
monologue speech of students. The prepared spsechostly characterized by
organization, connection and persuasiveness. Thmepared speech is more
arbitrary and expressful.

The organization of monologue speech is that théesit plans the statement in
advance, using the teacher's verbal and non-veupglort.

The aarbitrariness arises from the fact that themaler can selectively use the
language material the most appropriate for a git&srance.

Connectivity means logical order and clarity oésph for listening.

The eexpressiveness and persuasiveness of morolggeech should be
achieved through the development of students'tigsilio use not only linguistic but
also some non-linguistic means of expression, nmgduli from the psychological
point of view— as for example facial expression and gestures.

Thus speaking about the first stages of educati@non-linguistic high school
we think that such psychological features of mogo® speech production as
organization, connection and arbitrariness arecbé&s the development of the
monologue speech skills.

The study of the literature on the question alboeitunprepared speech showed
that this term is treated differently in the psydgical, psycho-linguistic and
methodical literature. There are different paramsestanding to define it. The ones
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[Gurvich, Shlamberg, 1965] defining the unprepaspédech allocate the following
criteria:

a) lack of preparation time;
b) the lack of direct incentives.

The others [Artemov, 1969; Luria, 1998] focus thaittention on the
relationship between the ready and creative (naw)the speech. Even V.V.
Vinogradov said that in everyday speech "the miyjarsf people speak and write
with ready-made formulas, cliches" [Vinogradov, 89821].

So, the term “unprepared speech” must be corréihbted only in connection
with the term “prepared speech”.

Summarising these facts we can say that the avablogue-reasoning with the
use of interactive vocabulary games is a monolagterance characterized by quite
a free choice of the language material and comtetitan independence and creativity
in building logical schemes of speaking.

To work out the gaming technique of teaching oranologue speech it is
necessary to examine a few questions concerningdiehological features of the
interactive games. From the psychological pointvidw the language material
represented in a game is characterised by themmigptwo peculiarities.

a) The lexical material can serve as a motivatiorafooral utterance. On the basis of
a studied text the teacher can create problemtisiigawhich significantly improve
the intellectual and speech activity of students.

In this connection the novelty of the receivedmiation plays a special role in
the formation of motivation which is (after N.A.18aovich) “the result of the inner
human needs, interests and emotions, aims andtiekgdirected at the activisation
of the person's activity” [Salanovich, 1998: 15].

b) The lexical material is an important tool foe thevelopment of context-situational
language, which is the psychological basis of makimagery and linguistic clarity.

In other words, the use of gaming technology hasstive effect on learning
spoken language.

Teaching to speak, one should remember that thpduof the study is the
thought, and the product is the text — oral mesg§agenyaya, 1978: 59]. Speech and
language are the means and the way of formulativg ihdividual's thought
[Bereshvili, 1983]. The thought is often a resuitpooductive thinking, and more
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exactly— a result of the personal activity of the speal@mnyaya, 2001].

The activation of the intellectual activity of dents in the process of oral
monological speech development can be stimulatethdygontent of the vocabulary
games and by a special set of exercises.

The psychological scheme of the semantic textgpeian is represented by |.A.
Zimnyaya as a system of 3 levels. The motivatinglleombines the situational-
contextual signal (the stimulus) information ance timotivational sphere. The
formative level contains 4 interconnected phases:

1) semantic prediction;

2) verbal comparison;

3) establishment of semantic relationships:
a) between words;

b) between semantic parts;

4) sense formation.

The implementing level formates the thought of idsgponse on the basis of the
perception of the previous text [Zimnyaya, 1985331

As our study is based on the investigation of ifpreutterances, we turn our
attention to the speech production scheme propbgddA. Zimnyaya. This model
takes into accout the functional structure of theesh activity and the peculiarities
of speaking in a foreign language.

I.LA. Zimnyaya points out the following phases ok tutterance generation:
causative-motivation, analytic-synthetic and perfimig. In accordance with these
phases there are three levels of the utteranceaene

1) motivational-inducing;
2) formating;
3) implementing.

The motivational-inducing level of speech generatis implemented in a
complex interaction of needs, motives and goala agure result of an action. It is
needs and motivations that make people engageactavty.

The motivation in speaking as one of the most g factors of speech
intension can influence the whole utterance orgdina and also the choice of
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words. A more intense motivation accompanied bgmotional stress can lead to the
use of more expressive means of language.

The first level of speech production is an “all@f’'motives and communicative
intensions. Here the motive is the fact which eixygldhe character of the speech act,
and the communicative intension expresses the aifmecspeaker [Zimnyaya, 1978:
71].

It is the communicative intension that defines tbke of the speaker as a
participant of the communication and signifies anaete aim of his utterance:
whether he gives advice or demands approves gohisees, asks or affirmates.

All the said above lets us say that the motivationducing part of speaking is
characterised by the presence of motives and byotingation of the future concept
of oral utterance.

The second level is formatting. It supposes then&dion of thoughts by the
language means. I.A. Zimnyaya represents it asphases: sense generation and
formation.

At the phase of sense generation the generalati¢lae speaker is produced
[Zimnyaya, 1978: 74]. It is the initial moment dfet speaking “program”. The idea
determined by the purpose is laid down in the neotof speech. During the
deployment, the idea creates a "program". The progreveals the "idea", it
combines the answer to the questions “what toisayhat order and how to say it".

In other words, at the sense generating phasbkealinguistic experience of the
speaker is manifested.

The choice of the necessary elements for the s&@mplex is performed at
the next phase — the formulating one. It includiéghe lexical, grammatical and
articulatory forms of the utterance.

In a normal situation, as |.A. Zimnyaya underling®se phases are united, and
it is connected with the unity of thinking, lang@agvords and notions.

Studying the question of the utterance generatr@must also touch the role of
memory in the investigated processes.

In the psychology two kinds of memory are distisged: long-term
(permanent) and short-term (operational). The fkistd of memory stores the
language skills acquired in the process of learmingd at the right time they can be
extracted by the speaker. The other kind of men®mirectly connected with the
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outer world (through the momentary sensory memasyyvell as with the long-term
memory. The short-term memory is responsible ferdperation with the language
material extracted from the long-term memory, fug storage and processing of the
information and its usage in the current communieadct [Mechkovskaya, 2001].

Studying the problem of long- and short-term mgnRRi.. Solso notes that the
long-term memory has a huge, practically unlimitedume, and can work for an
unlimited period of time, whereas in the short-temamory the information is kept
(without a recurrence) only about 12 seconds, edolume is limited to the “magic
number” of 7 £ 2 (elements of information) [Sol4896: 153-154].

Besides, the information kept in the long-term rmogmallows to assess the
novelty of the messages received in the courséefréading, and to structure the
content of the utterance [Kolker, Ustinova, Enadie2000].

It is known that a great importance in the procetspeech generation is
assigned to the short-term memory, also calleghtbgram memory.

The work of the short-term memory depends on &rete speech activity itself,
it is determined by its aims and develops togethigh the speech abilities. The
efficient work of the short-term memory is in thange time the condition and the
result of the communicative tasks accomplishinglk€n Ustinova, Enalieva, 2000].

According to psychologists [Zimnyaya, 2001; Leawy1997; Luria, 1975;
1979], the main link in the formation of logicalpanded utterance is the translation
of thought into the external speech at the integphalse. Here all the program is built
which at the beginning exists as a subjectivelyapsled code of the idea. Thus, the
main qualities of the monologue speech (connec&apansion, logic) are formed
and prepared in the inner speech. In the time efutterance the central event is
anticipated in the internal speech and held irstiget-term memory. In the same way
the other facts and events of the coming utterameeanticipated and held, and it
gives a possibility to build a connected monologuterance which is united and
logical. It means that for a successful realisabbman idea the speaker must have a
developed short-term memory, because only undeictmdition he is able to hold in
his memory the aim of speaking, its concrete taskbthe means of their realisation
[Luria, 1979].

So, at the stage of “formation and formulatingtnidyaya] when generating a
monologue utterance the determining factor is theetbpment of the short-term
memory, because it directly influences the resiilachieving the concept of the
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utterance. The speaker must hold in the memorypnigtthe sense of speech but also
the foreign lexico-grammatical means which arendesl to express it. It mostly
depends not only on the individual psychologicalttiees of students but also on the
grade of their ability to form a foreign utterance.

To reduce the load on the short-term memory, eslheat the first stage of
learning the psychologists recommend to specify ghegram form the outside
[Artemov, 1969; Bozhovich, 1995; Zimnyaya, 200&]dbn, 1972 and others]. In our
opinion such a program can be done by an authéméxtwhich is the base for a
monologue utterance formation.

The study of memory problems [Luria, 1998; Nevue®70; Smirnov, 1966;
Solso, 1996 and others] show that a purposeful wottk written texts can partially
solve the problem of text material transmissiomfrthe short-term memory to the
long-term one, and it means, to the monologue $pekstudents.

The third level of speech generation is the imgetimg one. It is no less
important for the process of speech productiopait be externally expressed or not
[Zimnyaya, 1978; Leontyev, 1977]. In the processpeaking this level is apparently
pronounced, because here the articulation andatitontake place. In the process of
reading this level is not pronounced and is deteechi by the perception and
understanding of information.

Thus it is necessary to note that the implemengrgl of the speaking process
with the reliance on the read text represents aghioformation mechanism based on
the information from the text and has an apparesxtgrnal character.

In the summary we can say that the appeal to sliehplogical side of the oral
monologue speech let reveal the peculiarities efftieign speech production with
the reliance on the lexical material representednninteractive vocabulary game
which is mostly manifested at the motivational-inicee and analytic-synthetic
phases of speech generation.

As it was established, the presence of a motivebigatory to provide the
motivation of oral speech based on the lexical nadtelrhe motive in this case can
be represented by the cognitive interest to theifssgnt information of the lexical
material represented in an interactive vocabulame It positively influences the
awakening and stimulating of motivation for gamesl #he desire to express one's
views on the content of reading.

All this indicates that when teaching the oral wlogue speech on the basis of
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the lexical material represented in an interactreeabulary game it is necessary,
from one hand, to have an inner motivation, andftbe other hand — to posess the
mechanisms of the foreign utterance formation. tha purpose it is necessary to
study the skills and abilities required to buildnanologue utterance on the basis of
the lexical material represented in an interactiweabulary game. The next section
of the book is devoted to this problem.
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8 1.4. Skills and abilities which ensure the funatining of foreign oral monologue

speech with the use of interactive vocabulary games

According to classical views, represented in theotir speech activity, oral
speech is determined as “an oral way of forming fanchulating thought by means
of language in process of speaking” [Zimnyaya, 2080. And it is necessary to
have means appropriate this way: skills and &slifor formulating one’s thought
for other people to realize inner intention.

Creating an utterance with the help of lexical maten the basis of interactive
vocabulary games is a chain of actions on regiziontents, that is, “what to say”,
and using for it language means: (skills and add)t which determine “how to say”.

It is necessary to dwell on the interactive vocabulgames that help to teach
oral monologue speech, such as:

1) “Match the items ”;

2) “Explain by your own words the meaning of the t&rm
3) “Hangman’;

4)  “Finish a phrase”;

5) “Find antonyms ”;

6)  “Think up the end of the story”;

7)  “Describe a picture”;

8)  “Who is who?”;

9) “Crosses and noughts”;

10) Rebuses;

11) Puzzles;

12) Mini composition;

13) “Find a mistake”;

14) “ldentify a word by two letters”;

15) *“Find the beginning and the end of the word”;
16) Chineword;

17) *“Make up sentences upon the table”;
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18) “Fill in the gaps”;

19) Crosswords;

20) “How to become a millionaire”;
21) “The best newspaper”;

22) “The best video tape”;

23) “Crimes detection”;

24) Session of jury;

25) Interview;

26) Scenario;

27) Role and business games.

A.A. Leontyev mentions that “if a person can comioate appropriately he
must have the whole chain of skills. Firstly, hestnarientate himself quickly and
rightly in the conditions of communication. Secondie must be able to plan his
speech, to choose contents of communication aceéaty. Thirdly, he must be able
to find appropriate means for transfer of this eott Fourthly, he must be able to
provide a feedback. If something of this chain ofmeunication act is broken, the
communication will not be effective” [Leontyev, 19%6].

Due to this theory it is necessary to mention that formation of such skills
will promote an effective studying of oral monol@gspeech.

Let’'s clear out what implementations and abilitees necessary and what is the
main difference between them? We cannot find aastglin the question what is the
main difference between skills and abilities in g@syjlogical and methodical
literature.

According toO.M. Kazartszeva's point of view, “an ability igoeeparation to
implementation of actions, but a skill is automated part of this activity”
[Kasartseva, 1999: 30].

A skill cannot be created without repeated exesisn other words, reiteration
of actions. But a skill can be created without aajrnumber of exercises. It is
important to understand what is required, thahéesknowledge of the way of action
implementation.

“Communicative abilities are more or less perfeetys of the implementation
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of some speech actions based on knowledge and, skafjuired by a person in the
process of activity” [Kazarchzeva, 1999: 34].

A.A. Leontiev points out that speech skill corresgs to speech operation
which is carried out on optimum parameters, incigdthe unconsciousness, full
automaticity, stability, etc.; the speech ability characteristic not for speech
operation and for speech action which is also madeoptimum parameters,
including arbitrariness, sensibleness, correctneigs,An ability is the capacity to
carry out an action on optimum parameters, so itiqg@ementation of this action
answers to the purpose and to the conditions afdatsse. A skill is defined as an
ability to carry out optimally this or that opexati

From this it follows that abilities to build supehrasal unities (a product of an
action as a part of the communicative activity vahresults in the text, the whole
speech work) of certain types are connected wighathility to carry out action on
optimum parameters”. As for the use of various meainanguage for creation of a
coherent statement, it not actions, and operatiensomponents of action which in
the course of speech should not demand understarainthe attention of the
speaking person should be directed on the contitngsnecessary to define them as
skills operating by a language material [Leonty&97: 47].

Besides, language and speech skills are disshgdi in psychological and
methodical literature. I.A. Zimnyaya understande #utomated component of an
activity as a skill. It can be “a language, if & automated by means of thought
formations by means of language, and a speedhisiiutomated by way formations
and thought formulations” [Zimnyaya, 2000: 139].

S.F. Shatilov, unlike I.A. Zimniya’s point of viewonsiders that language skill
cannot be automated, and that it is under constemsscontrol. We agree with the
opinion of S.F. Shatilov, and under the languagdl ske understand “skills of
operating the language material outside the canditof the speech communication,
leaning on the corresponding language knowledgrules. Skills of forms building
belong to such skills (for example, formation ofgmmal endings of verbs) structure
formation skills (skills of designing of sentencd§hatilov, 1986: 13].

Under a speech skill, we, after S.F. Shatilov, exsthnd “a skill of using
language means in speech” [Shatilov, 1986: 12].

Among the speech skills we can distinguish lexeradl grammatical skills. A
lexical speech skill is understood as “a skill bé tcorrect word usage and word-
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formation “on feeling”, on the basis of the speacitomated connections” [Shatilov,
1986: 13].

In this research we are interested in speech gediteh skills,as we consider
them as one of criteria of an assessment of thke moaological utterance. The
process of making oral statements by studentsneestded with the greatest number
of mistakes in the use of the grammatical phenonteats doubtlessly, negatively
affects the quality of speech.

S. Thornbury notes that the use of lexical matefoffered in interactive
vocabulary games) in the process of grammaticalsskormation has certain
advantages:

- lexical material provides the contextual informatallowing a student to guess
the meaning of unfamiliar grammatical phenomena;

- lexical material represents a good illustrationtlod use of any grammatical
phenomenon in real communication;

- work with lexical material provides storing of th&tudied grammatical
phenomena;

- lexical material can be used for an independentestis' work [Thornbury,
1999: 49].

Formation of skills is impossible without dividirtgis process to a number of
stages. Lack of formation on this or that qualifys&ill testifies the need of its
repeated formation.

Analyzing the process of skill formation, I.A. Znyaya notes that a teacher
should consider the following regularities:

A purposefulness;
internal motivation and external instruction, chnegtattitude;

A
A correct distribution of exercises in training time;

A inclusion of the trained phenomenon in an educatisituation;
A

a constant need for being trained, the knowledgeresiults of action
performance;

A understanding of general principles and actioresws in which the trained
action is included,
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A taking into account by a teacher the influencerandfer and interference of
the skills developed earlier [Zimnyaya, 2000: 21].

In the research we take into account the schenstagk-by-stage formation of
the speech grammatical skills, considering theirinmgualities (automatic
performance and consciousness, durability and [ability (liability) providing
stable and correct performance of speech operatwwhieh has been developed by
S.F. Shatilov.

According to S.F. Shatilov, the main stages are:
1. preparatory stage;
2. situational stage in stereotype situations;
3. situational stage in variants [Shatilov, 1976: 56].

According to this scheme at the first stage ofespegrammatical skills
development there is “an acquaintance being traingth the new language
phenomenon and performance of primary speech gu&ye operations on a sample,
with a support of a rule or without a rule” [Shati] 1976: 29].

The second stage represents “an automation of thaet language
phenomenon in identical or similar situations in ieth the trained language
phenomena remain constant, repeated without eabemi@nges” [Shatilov, 1976:
30]. At this stage there is a formation of a grarticah stereotype by the repetition of
the studied grammatical phenomena in the oral $pedus process takes place at
the third stage.

The purpose of the third stage is “the furtheromation of speech operations
and formation of “the plastic, labile” propertie$ skill, its flexibility, ability to
transfer by action performance in variable speetthatsons” [Shatilov, 1976: 30].
The problem of this stage is an improvement of sppegrammatical skills at the
same time with the development of abilities thatuases an automation of skills in
varied conditions of speech training in connectiothh an imaginary situation.

Thus, we consider that the basis of oral monolapsech abilities development
with the use of the interactive vocabulary gametunfes the following speech skills:

- to choose models of sentences;
- to express semantic relations between sentencesipgar-phrasal unities by

means of lexical and grammatical means (parenthgstonjunctions etc.);
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- to make out grammatically correct sentences.

As objective indicators of the created skill IAmnyaya sees the following:
- correctness and quality of skills (absence of rkestg

- speed of separate operations performance or trefjuesice (external
criteria);

- absence of orientation of consciousness to the tdraction performance;
- absence of tension and fast fatigue;
- loss of intermediate operations (internal critefiainnyaya, 2000: 27].

In the course of oral monologue speech teachingp@iasis of lexical material
In the interactive vocabulary games it is necessatyonly to form the speech skills,
but also to develop the speech abilities.

From S.F. Shatilov's point of view, a speech ghi§ “the ability to use creative
speech activity (or possession of speech activity),ability to express thought by
means of the language, based on knowledge of thgrgmn of action, language
means and ways of formation and a thought fornadaton skills of their use and
their free combination in the course of speech camaoation” [Shatilov, 1976: 25].

There are various points of view about the devekmnof abilities to produce
utterances. We adhere to that point of view acogrtth which the abilities should be
developed not at the beginning of skills formatibat to lean on its certain level of
formation (Moronin V.G., Bogdanova l.1., Bourlak&.A., Shatilov S.F. and other
scientists).

For the purpose of rational training of oral mimgocal speech with a support
on the lexical material presented in interactivealmlary games it is expedient to
point out the abilities necessary for a given fafncommunication.

The classification of abilities is representedibly Popova. Having assumed as
a basis the criterion of functionality, the scisthtallocates the following abilities,
including two types:

] communicative:

a) the ability to be orientated to a communicatigskt and conditions of its
decision;
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b) the abilty to define a statement subject adogrdto tasks and
communication conditions;

II) composite and semantic abilities:

a) the ability to formulate a subject of an utteraraccording to the tasks and
communication conditions;

b) the ability to combine and transform the acgliamples of foreign
utterances in sentence-text volume for the discéosof an utterance
subject;

c) the ability to compare grammatical structurelsetafrom the long-term
memory with the corresponding lexical content arstéement plan;

d) the ability to compare results of structuring tihole coherent utterance with
its plan;

e) the ability to include in a statement programaalditional material for the
complete and creative disclosure of a subject & $tatement subject
[Popova, 1990: 64].

E.l. Popova has paid attention to an urgency ditiasiis positive to combine
and transform the acquired language and speechriahatend also abilities to
compare grammatical structures taken from long-tememory with the
corresponding lexical filling and a statement pleilowever, from M.V. Kuimova’s
point of view it would be expedient to completestliassification by the ability to
finish the statement [Kuimova 2005].

Considering the improvement of oral monologue speen the basis of the
systemic-functional organization of an educatiom@d speech material, N.A.
Batashov allocates the following abilities:

A ability to define communicative intention of theat&tment according to tasks
and communication conditions;

A ability to predict composite structure of the stadat for realization of
communicative intention of a speaking person;

A ability to predict the main communicative recepsiofor realization of
communicative intention of a speaking person;

A ability is to state the thoughts clearly, demoristedy, to adequately
communicative intention that consists in ability point a reason, a purpose, a
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contradiction, conditions, to refer to previous regeetc.;

A ability to develop spontaneously the operationalgpam of the statement (it
means that speech, is generally planned accordinghé contents and it is
spontaneous at operational level) [Batashov, 188B:

It is also very important for a student to predioé composite structure of a
statement and the main communicative techniques tfar realization of
communicative intention of the speaker.

Thus, there are many available interesting rebear devoted to the
development of communicative competence on theslmdsapplication of interactive
vocabulary games in the methodology of teachingifrlanguages.

Thus, having allocated the abilities of a monolgueation, it is expedient to
consider a technique of training of oral monologpeech on the basis of vocabulary
material, presented in interactive vocabulary gaméise second part of our work.
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CHAPTER 2.
METHODS OF ORAL MONOLOGUE SPEECH TRAINING WITH THE
USE OF INTERACTIVE VOCABULARY GAMES

Our time is characterised by the search for nem$pmethods and techniques
of teaching. Modern high school needs such metinddsh could not only help to
get a good education but first of all to develoe ®tudent's personal abilities.
Modern education is aimed not only to train studeatadapt to the environment but
also to learn to behave actively in changing saitahtions.

That is why at the foreign language lessons tts fitace belongs to the tasks
which give each student the possibility to parttg enhance speech communication
and form the interest and wish to study a foreagigliage.

This task can be solved with the help of gamindhteques. In a game the
individual abilities of any person and especially the future specialist are
manifested in their full volume. A game is a sphlgiarganized lesson which
demands a tension of intellectual and emotionale®r It supposes taking a decision
— what to do, what to say, how to win? The desiredlve these questions increase
the intellectual activity of students. And if thepeak a foreign language in this
moment, the game opens rich educational possasilit them.

Being an entertainment, a game can grow into etugatreation and a model
of human relations.

The aims of the teaching experiment taken by usdasdribed in this chapter
were:

v' To prove theoretically the significance of usingmiyag techniques for the
vocabulary training and to check their efficienoypractice.

v' To prove theoretically the possibilities of usimgs$e techniques and to check it
In practice.

During the experiment the following tasks were sdltv

1. The psychological and pedagogical foundationthe gaming methods were
studied.

2. The principles of foreign language vocabulaacteng were allocated.

64



3. New gaming forms and techniques for each stdgeocabulary training were
worked out.

4. Different forms and methods of vocabulary tnaghwere shown.

5. The appropriateness of using gaming technigqassexperimentally revealed.

§ 2.1. Game methods of the English vocabulary tnaing

The content of concept “an interactive vocabulaagng” has been revealed, the
classification of interactive vocabulary games hasn presented, the purposes and
functions of application of interactive vocabulaggmes have been defined in the
work. Unlike other methods of teaching oral spe&cktudents of higher education
institutions, the technique based on using of adtive vocabulary games provides
many new possibilities, namely strengthens the vattan of students to learning a
foreign language, improves the level of mental bedaand self-confidence of
students, develops their socio-cultural competence.

The urgencyf the research problem is the adaptation of stisdenlearning a
foreign language within an application of interaetvocabulary games. It is defined
by the social order for preparation of the modexpeget as the active subject of
educational and informative activity possessinghsgaalities as a resistance to
stress, free foreign language skills and competitdss on a modern labor market.

Interactive vocabulary games promote a creationsgécific psychological
climate, i.e. favorable conditions in collectives #&eir purpose an interaction.
M.F.Stronin, Haydarov Zh.S., Pidkasisty P.l., Sole& E.V., Stepanova E.L. etc.
note that a game is a powerful incentive to masgehy a foreign language and
effective reception in an arsenal of the teacheraoforeign language. Use of
interactive vocabulary games and ability to cregieech situations cause in students’
readiness, desire to play, cooperate and commeni¢éabm our point of view,
interactivelexical game — is the purposeful organization of communicatiorefgn
with the purpose of the solution of a communicatagk or a problem consisting in
exchange of information in the course of joint speeactivity between her
participants, activation of lexical units and spgeeskills, creating an enabling
environment for development of a language guess,mong attention,
communicative competence foreign and abilities nmfependent work. Interactive
game promotes emergence at the identity of theestudf additional, social and
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psychological incentives to the doctrine, suppsetish psychological atmosphere in
which there are possibilities for satisfaction oéry important social and
psychological requirements of an individual in rgadion, respect, authority, eto.
educational collective. All this in addition stinatés informative activity and
motivation to learning of foreign language at stutde Continuously communicating
with the teacher and other participants of game, student has in addition an
opportunity to acquire knowledge, to adopt skillkieh they have. Thus game
activity promotes decrease in level of fear, uraiety and uneasiness at students as
game promotes unity of collective and possesseal eguditions and the rights for
all her participants.

The purposes of application of interactive vocatyulgames can also vary
depending on the put educational tasks:

a) introduction and activation of a lexical material

b) training to all types of speech activity withpéipation of newexical units
foreign;

c) development of socio-cultural competence of ssof mastering by lexical
units;

d) decrease in level of uneasiness, uncertairdy,dea public statement;
e)control of level of possession by lexical unitgnfation of Iexical skills.

Stepanova E.L. [2004, p. 56] offers the followingimfunctions of interactive
vocabulary games which we added with independenhiradependent functions:

1. Training function consists in development of memartyention, perception of
information, development out of educational skills.

2. Educational function consists in education of sgcfality as the attentive,
humane relation to the partner in game; phrasehédiof speech etiquette for
improvisation of speech communication to each othea foreign language that
helps education of such quality, as politenes®Hesed students.

3.  Entertaining function consists in creation of ttevdrable atmosphere at a
lesson, transformation of a lesson into an intergsind unusual event, a fascinating
adventure, and at times and in the unreal fantagtrid.

4. Communicative function consists in creation of tlemosphere of
communication foreign, collective association, bssdment of the new emotional
and communicative relations based on interactioa foreign language.
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5. Relaxation function— removal of the emotional pressure caused by Idad o
nervous system at intensive training to a foreggrglage.

6. Psychological function— consists in the formation of skills of preparatiwin
the physiological condition for more effective adtiy.

7.  Developing function is directed on harmonious depsient of personal
gualities for activation of reserve possibilitigsioe personality.

8.  Social function— is directed on establishment of the friendly nelas in
collective, on formation of skills of work in group

9. Independent function consists in development diteds of independent work
of students, adoption of independent decisions.

Gaming situations.

Description: the gaming situation consists of twagss. At the first stage the
teacher gives cards with the active vocabulary dpco names) to each pair of
students. The task of students is to ask questmrise other group-mates and to
know who has the necessary cards and to exchaege th

The analysis: with the help of this game a realistmmunicative situation was
created. It included questions and answers. Thamoncation between the game
participants was quite spontaneous, but the uitesarwere tied to the studied
vocabulary. This gaming situation is an excellergining to use the studied
vocabulary in speech. Many students manifestede@essful creative development.

The description of the second stage: the task efstindents is to play out
dialogues using the active vocabulary in speech.

The analysis: in this case the students were tlaoeise the vocabulary in the
situation of a dialogue communication which inclside question, an answer and a
following reaction in the form of a question or affirmation. The students told
dialogues in accordance with their roles. The mwasere previously thought, and
there was no spontaneity in the communication.tBistform of work let the teacher
see the students' speech mistakes and explain them.

At the initial part of the lesson the students vearkwith the active foreign
vocabulary in a gaming form. They revised the @pgll pronunciation and
translation of the active vocabulary and also as&dythe word meanings. This part
of the lesson can be characterised as “warmingetipitt”. It is not correct to begin
the work with the vocabulary just after role playscommunicative situations. It is
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better to begin with preparing the students todbenmunication to actualize their
knowledge.

At the main part of the lesson the students comoated in English using the
active vocabulary. The gaming situations helpedréate some alternative reality in
the context of which the communication was perfatménder the teacher's control
students trained to use the new vocabulary in dinencunication.

As it is seen from the methodological design, g@erercises are often very
simple in their organization and do not demand apgcial equipment. But the
gaming forms add to the lesson many new advantaglesg the teacher to achieve
aims and solve the set tasks. The task of the gemeh is solved by the students
often hides a pedagogical aim which is not noticgthem.

A place for gaming techniques can be found at é&don. Gaming methods are
very diverse. They can be represented in the fdramall gaming exercises, gaming
situations, role plays. The main thing is that ¢fane should be appropriate at the
lesson and feasible for students, and it must spaed to the pedagogical aims and
tasks. A game for a game itself is a waste of time.

Due to the wide variety and communicative orieptatyames can be included
In the educational process at all the stages ddilmdary learning. At the initial stage
of vocabulary learning they are represented as mgarakercises which facilitate
remembering of new words. At the final stage thle mlays and gaming situations
are more appropriate, they lead the students tontam aim of the vocabulary
learning— to the communication.
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§ 2.2. Forms and methods of using games for vocdaty training in
high school

There are several groups of games, and each of $keves a certain aim and
has its own specific features. Some of these graaps be used at the English
lessons.

Group 1: subject games like manipulation with schemes and objects.
Group 2: creative games, role plays.

All the games from Group 2 are used at the lessb&sglish. They are divided
into role plays and stimulations. The first are sidared to be of the low level of this
educational activity and the second — of the higle.dn a role play each role is
described and a certain role position is determiAgdhe initial stage a task is given
and it is necessary to solve it, and it remindthefreal life experience. The situation
can be not absolutely real, but through these @lpsrsonal attitude to the problem
Is expressed by the students. This kind of the ggractivity is especially effective
at the advanced stages of language training becdusepposes spontaneous
utterances in the frame of an imaginary situation.

Group 3: intellectual games. They activate a cogmiactivity of the students and
have a problematic character of tasks solving. Te¢eay be used at the lessons of
foreign languages.

Group 4: technical games.
Group 5: didactic games.

The games from group 5 have ready rules and theyes® solve the
educational tasks. The linguistic games are incud®® this group. They are divided
into individual, pair and group ones. Crosswordd anagrams are related to the
individual ones, and games like bingo (combinatadnsimilar images and their
finding with the help of questions, filling the apaent plan, dictation “in pictures”)
— to the pair ones.

At the lessons of foreign languages the teacheusarthe gaming elements (as
a “warming-up activity”) through the creation ofaginary problem situations, work
with gaming exercises to revise the topical vocalyuand others). All the lesson
can be represented as a game (a role play, atecttell game on the studied topic, a
game on natural studies and others).
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The majority of authors consider appropriate tdude games into the final
stage of work with the topical vocabulary, becagames give the possibility to use
the new material in communicative situations. Bwgré is a number of games which
can be used at the initial stages of vocabularyitrg, and they can make the
learning process an interesting occupation.

Here we describe a few games appropriate at tige sthintroducing the new
vocabulary:

1) The game-crossword on the topic “Money”.

Description: the game is played at a field of gt#tl to 14 cells, each with a
written letter of the alphabet. Among the lettersrag on the topic are encrypted.
Before the game begins, the students read andladranwords from the active
vocabulary with the teacher. The task of the sttelento find the words among the
letters independently but with the help of the ¢éiftvords in the bottom of the page.
The aim: to acquaint students with the vocabulary tbe topic “Money”,
remembering of the graphical image of words.

The students can play individually or in pairs {ins case an excitement is
brought into the game).
2) The game-relaxation (warming-up activity).

Description: the teacher stands on the free pladesays: “I like yoghurt but |
don't like cheese” and he shows by the hand taigte saying “like” and to the left
saying “don't like”. The task of students is torjahe teacher from the right and from
the left and propose their variants. For exampleloh’t like cottage cheese either,
but | like margarine”.

This game is suitable for all topics. The aim: adicing new vocabulary,
pronouncing new words in typical situations, emaaicand psychological relaxation.

3) The game-exercise “Insert a letter”.

Description: the teacher writes on the board thedwofrom the active
vocabulary and misses one or more letters. Thedskidents is to insert the missed
letters. The aim: to revise the graphical image/oifds.

There are also several games for the class wdheattage of vocabulary skills
training under the teacher's control:

1) The game “Noughts and crosses".
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Description: the teacher draws a grid as for threegd\Noughts and crosses” and
fills it with the vocabulary items to be discuss&tie task of students is to select a
cell and explain the word or a notion. If the pleydo this correctly they are allowed
to put there a “cross” (or a nought) and contirheedame. The game can be played
in groups or in pairs. The aim: to use the new batary in speech under the
teacher's control.

2) The game “Competition®.

Description: the game consists of two stages. $tsdaay in pairs. At the first
stage they write as much words on the studied tapipossible. At the second stage
they make up dialogues with these words. The amse the new words in dialogue
speech.

3) The game “Groups”.

Description: the game is played standing up, iniomofThe teacher-led group is
divided into two groups according to various créeiThe task of students is to tell
about the advantages of being in this or that grdug aim: small monologue
utterances with the active vocabulary under thehteigs control.

4) The game-crossword “Adjectives describing people

Description: the students are divided onto two geot- A and B. The teacher
offers them the forms with the crossword puzzldlenstudied topic, which is filled
only by half. The words of groups A and B do notrespond but are a continuation
of the crossword. The task of the students islt¢hir crossword by the new words
to the end and explain to the other team the mgarohthe missing words. The aim:
to use the new words in speech under the teaduetsol.

In the end we add a few games o0 be used by therggigndependently in
communicative situations:

1) Game - project "cooking recipes".

Description: the students are divided into grodgesch group makes their own
“recipe” and presents it. “Independent experts ealthy eating” evaluate "recipes"
and speak out. Each presentation takes 7 minutestaBk of students is to prepare a
monologue utterance on the topic and speak outtapeously. The aim is to produce
a monologue utterance with the active vocabulargpantaneous utterance in the
communicative situations.

2) Game “Healthy Eating”.
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Description: there is a picture in the form of thlaying field with tasks. The
task of the students is to pass the playing figicdmpleting the tasks. Rolling the
dice, the participants speak without interruptiaminly 30 seconds. The aim is to
improve vocabulary speech skills in oral commundasasituations.

3) Role-play “In the supermarket”.

Description: the teacher prepares “goods for salethe form of cards with
subscriptions. The task of the students is to mgkelialogues from the part of the
buyer and seller using the words from the carde dim is to develop vocabulary
speech skills in the dialogue communication.

The forms and techniques of using games were rep@s in this chapter in
such a way to express their diversity. The gamiachniques were selected in
accordance with the stages of studying vocabutangre different techniques can be
applied.
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2.3. The analysis of the results of using interaete vocabulary games technique

of oral monologue speech training for the 2nd yeastudents groups of TPU

The comparative analysis of the results of posedrmental and pre-
experimental control cuts revealed qualitative godntitative changes in students’
oral monologue speech building skills. This analyshowed better results for a
number of indicators, testifying the level of orabnologue speech skills, which
suggests the effectiveness of the proposed methading interactive vocabulary
games as a support for an oral monologue utter@nsteidents.

After the teaching experiment a delayed controlwas performed in EG and
CG in December 2012 in order to test the stabditypral monologue speech skills
and of the correct usage of grammar.

The data presented below were obtained duringptieeexperimental, post-
experimental and delayed control cuts.

As it is seen from the table some indicators ofl amanologue speech skills
development have been changed during the delay#dotout of students from EG.
The quantity of hesitation pauses, the average summbsentences per minute, the
number of lexical and grammatical mistakes haseadsad. It is explained by the
increased volume of utterances characterised bypra gorrect use of grammatical
structures and a more correct composition compawnthe utterances of students
from CG.

A detailed description of the results of analysigjuestionnaire, and delayed
post-pilot cuts in the control and experimentalup®are presented in Table 1 below.

Assessing the results of the teaching experimasiiecessary to note that there
was a significant improvement in the main indicatof oral monologue speech (the
length of utterance, in some cases — the rateadctp linguistic correctness, proper
use of the subjunctive mood, achieving the corceatposite structure).

In the course of the study it was proved that adBve vocabulary games are an
Important means of oral monologue speech teaclnthé second year students in a
non-linguistic university. They represent a logicahd semantic standard of
monologue speech and contain not only lexical matbut also grammar, included
in the compulsory training program for studentsnoh-linguistic universities in

Russia.
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Table 1
Collection of information about results of assessnm of oral monologue speech

MATRIX of ANSWERS

(Number of a task j)

2

student
|

1234567891011121314151617181920212223242526272829303132333435363733

111121121211 1111111111011212111 111111111111
1101102112111 1101101111111110 110111101111
1110111012001 111011111101111 111000101001
11111102101 0111111111011111 110001011001
1112111212111 111111111011111 111111111111
1111112112111 1111111101011111 111111111110
1111112112111 1111111101011111 111111101110
1111112121111 111111111011111 111111101011
1111112112111 11111111110111711 111111111101
11111001111 1111111011111111 111001111001
1111001111 001111110011201111 001011100101

ooo0011200110011111100110111 111001110001

1
2
3
4
5
6
7
8
9

10
11
12
13

1100001111 00111101101010111 001110000°010
0100011111 11110010111001011 111001101001
11111001101 110000011001 1001 111001111001

14
15
16
17
18
19
20
21

1171112101111 0111111111111111 111111111100
1171112122111 111111101121211111 111111111111
11111111111 1111111011111011 111110111111
1171112122111 111111101121201111 111111111111
111012102111 111110111011110 111111111111
i000121111111101111111110111 110111111111

o0111111111101012101111111111 111011111111

22
23
24
25
26
27
28
29
30
31

1112112111111 1111111111111101 111111111111
1112112111111 1111111111111011 111111111111
11111101001 110101111111 0110 101110111001
102112122111 111111111111111 111111111111
1171112111111 1100010111211111 111111111111

1171112111211 11100011111111101 111111111101
1012112111111 1111111111111111 111111111011
101112111011 1111011011001111 111111111101
111112111111 1111111110011111 001111111111
111112111111 1111110010111111 111111101101
11111111111 1111111111011111 001111111101
10111111111 1110111011111111 111101111101
11111111011 111111000111 1011 111011111111
1171112111002 11121202101111111111 001111111111
110211210111 1111111011111111 111111111101
111112111111 1010111111111101 100011111111
1171112111111 1100110111111100 111101111101
o01111011111110111101111111 111001111111

32
33
34
35
36
37

38
39
40

11011111111 0111001111111111 000111111111
111002111111 1110111111011101 111111111110
0101111111 1111012111111011111 011111111111
111111111 1101101111120112101 111101111111
ooo001111111111111111001101 111111001100
i0021121111111011011111111111 011111111111

41

42

43

44
45

46

11101211111 10111111111210101 011111111111
pi0000001111111111101212011111 111111111111

a7

48

1171112022121 111111111111111 111111111111
1171102122111 11111111112111111 111111111111

49

50
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Thus, the purpose of the experiment in teachired oronologue speech in
English for students of the 1st stage of languaggning (in non-linguistic
university) using interactive vocabulary games barconsidered to be achieved. In
this regard, we can say that the hypothesis oinvestigation has been proved in the
course of the experimental teaching. Thereforerelevance of the study is proved.
Being used for entertainment and recreation, vdeapugame can grow into

learning, creativity and a new model of human retet.
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2.4. Psycho-pedagogical conditions for maintainingental health of students

through interactive vocabulary games

Interactive games are characterised by an actiageusf psychological and
socio-psychological possibilities of personalitydagroup. The system of relations in
the school team, and updated to reveal the ideotiits best side, promotes training
and development of the personality. The systenpofigelations in the student team
can identify and reveal the best sides of the paigy and provokes successful
training and personal. It also happens due toplkeiic psychological climate of the
students' team — it is a favourable environment.

Thus, the effectiveness of the studied activitycliesely connected with the
increased use of psychological and personal oppitigs of students and teacher,
and also with the social-psychological possib#itighich are incorporated into the
system characterised by the developed educatida#| sorrect interactions and
relationships.

Interactive game in a student team provokes regealf additional social and
psychological incentives to learning, supports sactpsychological atmosphere
where the most important social and psychologicaisybilities of personality find
their realisation: the need to be estimated byothers, to be a leader, to be heard to
and so on. All this additionally increases the d¢tgm activity of students. Besides,
in the course of continuous communication with teacher and fellow group a
student can in the same time acquire and learnskiéls and abilities.

What psychological principles are basic for theiattive games?

The leading one is the principle of collective mnaiion. The second principle
important for the organization of interactive gamssthat of a student-cantered
communication. This can be defined as a way ofhi@ggprocess organization which
has certain features:

1) students actively communicate with each othdargmg their knowledge and
developing their abilities;

2) there is an optimal interaction between thei@pents of communication. It forms
an interaction characteristic for the team, whglinecessary condition and means
to improve education;

3) the success of each student depends on thessuaicthe others. The specifics of
this principle implementation is to use the oppwitias that are opening up in the
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consideration of educational groups as temporaaynse which performs a unite
educational activity.

The task is to suggest to a student team suchaboochtive educational activity
that could be personally meaningful, would haveoeaiad value, would unite the
team, providing a positive impact of the team oa plersonality, so to say actively
would promote a personal development.

The actuality of the problem is defined by the abrequest — a need to prepare
a modern specialist (of non-linguistic profile) wlnan be an active subject of
learning, cognitive and future professional acfivile must posess many-functional
abilities, professional mobility and be able to pate at the current and future
labour market.

The influence of games on neuroendocrine functidmionan body (at the level
of hormones in the blood in particular) is alsaajreat importance. It plays a crucial
role in all emotional reactions. According to maudedeas, the formation of
integrated behavioural reactions to various extestienuli is performed with the
help of a very complicated functional system, imtipalar it is based on the specific
neurochemical mechanisms of subcortical, which, tmethe chemical affinity
selectively mobilize appropriate parts of the bram order to perform some
purposeful activity.

The following psychological mechanisms of correctieffects of games are
indicated:

a) catharsis (emotional discharge, the regulatioenobtional states);
b) facilitating awareness of one's own experiences;

c) facing life problems;

d) increase of the social activity;

f) getting new means of emotional expression;

g) facilitate the formation of new relationshipsiattitudes.

The analysis of psychic-pedagogical conditions afntaining students' mental
health using the interactive vocabulary games easigghat they can help to:

a) teach analysis and algorithms for solving ref@-$ituations, develop the ability to
distinguish important things from the secondaryspne formulate problems;

b) impart to the participants skills of interactith each other;
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c) model particularly difficult situations, whenetimost skilled specialist is not able
to solve the problem alone — and when only the gmbecisions can show the best
way out of the situation;

d) demonstrate a series of possible solutions ctarstic for most of the problems.

All this shows that games are not only one oflibst teaching techniques but
also a strong tool of student's personal developtheough the educational process.

To test our hypothesis of this study on the expenieof using interactive
games we used a series of psychological testsndieiag the level of students'
anxiety before and after the experiment.

Anxiety is an individual psychological charactadst consisting in an increased
tendency to experience anxiety in different liféuations, including such where
social characteristics are not predisposed to lie problem of anxiety is very
relevant when speaking about the students mentadlittan in the educational
process. Students, like all learners, tend to eepee anxiety in the learning process.
Thus, one of the main tasks of the teacher is daae student's anxiety in order to
improve the educational quality.

There are two types of anxiety situational or reactive and personal. Reactive
anxiety is an indicator of the intensity of the gmr's feelings that arise in relation to
the typical events. Reactive or situational anxietycharacterised by emotional
tension, anxiety, nervousness.

Based on available data, we can conclude that afidise students are subject to
frequent stress. And as a recommendation to rethuedevel of anxiety and to
Increase stress resistance we advise using of daammology at the language
lessons. The most notable level of anxiety occaorsrgy students in higher education
schools and in vocational education, as well ash haghong school graduates.
Increased anxiety is common among them.

Professional or student life of young people i® @source of stress. According
to the magazine "The Specialist,” "excessive stredaces the effectiveness of the
educational process and well-being of the individua

Frequent causes of students' stress include:

1. “Adaptation syndrome” of applicants — it occurstire course of transition
from school education system to the university ¢oreto the vocational training
system). Many former pupils can hardly set thenesebo a new rhythm of activity
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and cannot establish control over their learningc@luse sessions are only 2 times a
year).

2. Overload or too low workload. Overloading is cluaeaised by feeling of

anxiety, frustration and hopelessness. HoweverV@nkload can cause exactly the
same feelings. Students without sufficient acadeload corresponding to their
capabilities tend to feel dissatisfied.

3. Role conflict. It occurs in case of contradictidmtween two teachers of the
same group. It means that two teachers demandaciictsry requirements in the
group of students which leads to a stressful saoat

Thus, the use of interactive games in the classrdonmg the practice of oral
speech allows, first of all, to reveal the pers@ukntial of students, to develop their
positive personal qualities and to eliminate thetio@ed above reasons that increase
or cause stress. Second, in a game students deybgeh skills. Third, the game
helps to enhance the socio-cultural competencertiisoa game unites students with
different levels and different abilities — so itipethem to exchange their experience
and build a good friendly team which also givessa of interest to the lessons.
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Conclusion

1. Game technologies are among the most effectateads of foreign language
teaching, because they are based on the playingityoivhich makes a great
contribution to the psychic development of the peadity. The use of game methods
at the foreign language lessons in high schoolesponds to the cognitive needs of
students. The game activates thinking processesarghses the motivation to learn
foreign languages.

2. Teaching of the foreign language vocabulary igr@cess which includes
several stages. At the first stage a new lexicdlisnntroduced. At the second stage
students learn to made vocabulary connectionseed@psituations of the same type.
The result of teaching is student's ability to teedynamic vocabulary connections in
speech that is to use new lexical units in freeroomcation.

3. Game forms and techniques are very diverse. thrybe used at each stage
of vocabulary training. On the first stage it igtbeto use simple game exercises that
will make the process of vocabulary memorizing @eresting occupation. Gaming
methods allow to create realistic communicativaatibns between the participants
of the game. That is why games are particularlguaht at the final stages of new
vocabulary training where the words are used iciipggame situations.

4. There are several groups of games dependingeopedagogical aims, ways
of organization, levels of language proficiencyotAble and intellectual games, for
example, demand high knowledge of vocabulary becdlisy imply spontaneous
utterances of players. Games can be represengahas elements, situations and be
directed at other aims. Game methods can alsor diéfeending on the quantity of
participants, time and so on.

5. Game methods are usually very simple concertiaiy organization and do
not demand any special equipment. They can be aisal the English lessons, as
long as they comply with the goals and objectivegraning. Our methodological
material represents game exercises actualising lkwlge of topical vocabulary, and
game situations which help to produce communicatiiteations at the lesson. These
game techniques were successfully performed irtipeac

82



Bibliography

1. Besse H. The pedagogic authenticity of a text. EDBcuments Special.
London.: The British Council, 1981. 48 p.

2. Bachman Lyle F., Palmer Adrian S. Language Testn@ractice. — Oxford:
Oxford University Press, 1996. — 377 p.

3. Blanton L. Composition Practice. — Boston: Heinled aHeinle Publishers,
1993. — 187 p.

4. Bowen T., Marks J. Inside training. Options for Eslg language teachers. —
Oxford: Macmillan Heinemann, 1994. — 176 p. BrungfitJ., Johnson K. The
communicative approach to language training. — @kfdxford University
Press1998. — 243p.

5. Burns A., Joyce H. Focus on speaking. — SydneyioNak centre for English
language training and research, 2002. — 137 p.

6. Dudley-Evans T., Jo St John M. Developments in Ehdbr specific purposes:
a multy-disciplinary approach. Cambridge: Cambridd@iversity Press, 1998.
301 p.

7. Harmer J. The practice of English language trainkgw Edition. London and
New York: Longman, 1998. 296 p.

8. Harmer J. How to teach English. An introductionthe practice of English
language training. Malaysia: Longman, 1999. 198 p.

9. Holme R. Talking Texts: innovative recipes for mg&ve reading. England:
Longman, 1998.1106 p.

10. Johns A. Text. Role and Context: Developing Acadeniteracies.
Cambridge: Cambridge University Press, 1997. 171 p.

11. Keim L. Kriterien fur die Beurteilung der Autheré von Lehrwerktexten //
Zur Analzse, Begutachtung and Entwicklung von Ledvkgn flr den
fremdsprachlichen Deutschunterricht. Minchen: Lanoged, 1994. S. 162-179.

12. Leggett G. Handbook for Writers. — New Jersey:nkce Hall Inp., 1988. —
590 p.

13. Lewis M. Implementing the lexical approach. Pugtitheory into practice.
England: Commercial Colour Press, 1997. 223 p.

83



14. Lewis M. The lexical approach. The state of ELT anway forward. England:
Commercial Colour Press, 1999. 200 p.

15. Lynch T. Communication in the language classroemOxford: Oxford
University Press, 2001. — 174 p.

16. Lyons J. Linguistic semantics. Cambridge: Camlwitdmiversity Press, 1995.
376 p.

17. McCarthy M. Spoken language and applied lingussti€ambridge: Cambridge
University Press, 1998. 206 p.

18. Neuner G. Methoden des fremdsprachenlichen Unlesii Eine Einflrung.
Berlin-Minchen-Wien. Langenscheidt, 1993. 184 s.

19. Neuner G., Hunfeld H. Methoden des fremdspracahcbeutschunterrichts.
Eine  Einflhrung. Fernstudieneinheit 4. LangensdheidUniversitat
Gesamthochschule Kassel, 1996. — 184 s.

20. Nuttall Chr. training reading skills in a foreiganguage. Oxford: Macmillan
Heinemann English Language training, 2000. 282 p.

21. Radford A. Transformational Grammar: a first coutGambridge: Cambridge
University Press, 1999. 625 p.

22. Richards J.p., Platt J., Platt H. Dictionary ofigaage training and applied
linguistics. England: Longman, 1999. 423 p.

23. Strauss D. Didaktik und Methodik Deutsch als Frepndche. Eine
Einfuhrung. — Langenscheidt, 1991. — 157 s.

24. Thornbury Sp. How to teach grammar. London: Longni®99. 182 p.

25. Tomlinson B. Materials development in language nireg. Cambridge:
Cambridge University Press, 1999. 368 p.

26. Tudor I. Learner-centredness as language educdliambridge: Cambridge
University Press, 1996. 279 p.

27. Ur P. A course in language training. Practice aneoty. Trainee book. —
Cambridge: Cambridge University Press, 2003. —1.42

28. Wadensjo p. Interpreting as interaction. New Ydrdmngman, 1998. 312 p.

29. Weigmann J. Unterrichtsmodelle flr Deutsch als igmmache. — Max Hueber
Verlag, 1992. — 161 s.

84



30. Westhoff G.J. Didaktik des Leseverstehens. Strategles voraussagenden
Lesens mit Ubungsprogrammen. — Max Hueber Verlgg11— 198 s.

31. Widdowson H.G. Linguistics. Oxford: Oxford UnivetssPress, 1996. 134 p.

32. Willis J., Willis D. Challenge and change in langeatraining. Oxford:
Macmillian Heinemann English Language training, 8.9886 p.

33. Woodward T. Planning lessons and courses. Desigseagences of work for
the language classroom. — Cambridge: Cambridgeddsity Press, 2001. 249 p.

34. Anexcannposa [I.IlI. Meronuueckas d()PEKTUBHOCTh CTPAHOBEIUECKOU
OKpAIIICHHOCTH OBITOBBIX TEM YCTHOW peur (aHIVI.s3., MEepBbIid Kypc): ABtoped.
Hucc. ... xaua. nen. Hayk. —M., 1994, — 1@,

35. AummaroB B.M. Hcropus nMHrBUCTHYECKUX yueHUH: YueOHoe mocobue. — M.:
3. cnasH. kynasTypsl, 2001. 36 .

36. ApremoB B.A. [Ilcuxomorus oOydeHHS WHOCTpPaHHBIM s3bIKaM. M.:
[Ipoceemenue, 1969. 27%.

37. AprteikbaeBa A.K. Metoauka oOydeHHST MOHOJOTUYECKOW YCTHOW pedyu B

SI3BIKOBOM By3€ (HEMEUKHii s13bIK): JucC. ... kaum. mex. Hayk. —M., 1982. — 19%.

38. bab6enko A.Il. Ilytu nossimenust 3pPeKTUBHOCTH OOy4YeHUS YCTHOW peud Ha
cTapiiem 3tare si3pikoBoro By3a // USIBII. — 1969. Bem. 5. —C. 18-26.

39. bapeimaukoB O.I. OOydeHue ¢paHIly3cKOMY SI3BIKY B CpPEIHEH IIKOJIE:

BOIpocCkl 1 0TBeTHI. M.: [IpocBemenue, 1992. 128.

40. bapeimaukoB  H.B., Kommua I.I.  Hcnonp3oBaHue — ayTEHTHYHBIX

BUJICOMOKYMEHTOB B MPO(GECCHOHAIBLHON MOATOTOBKE YUYHUTENIeH HHOCTPAHHBIX
s3bIKOB // VISIII. 1998 .Ne 4. C. 88-92.

41. baramos H.A. CoBeplieHCTBOBaHNE YCTHOW MOHOJIOTHYECKON PEUN CTYIAECHTOB
3-T0 Kypca S3BIKOBOTO (DaKynbTeTa Ha OCHOBE CHCTEMHO-(DYHKIIMOHATLHOM
opraHu3anuu ydeOHo-pedeBoro marepuana (aHr.si3.): JluccC. ...KaHJ. Teq. HayK. —
JI., 1988. 29%.

42. baxtun M.M. IlpoGmema peueBbIX KaHpoB [/ DcreTHka CIOBECHOIO
TBOpuecTBa. —M.: UckycctBo, 1979. -C. 237-281.

43. bensesa A.C., Komaposa 3.11. K Bonpocy 0 mocTpoeHn# ayniuTOPHBIX 3aHATUN

1o 00y4YeHHI0 TOBOPEHHUIO HA MaTepHalie CriennaibHbIX TeKkcToB // CO. Hayd. Tp.:

85



[ICUXOIMHTBUCTUYECKUIM ACIIEKT OBJIAJCHUS HWHOS3BIYHOM peubl0. — BopoHexk:
Bop. yu-1., 1982. -C. 15-109.

44. bensuun B.I1. Beenenune B ncuxonunreuctuky. M.: UePo, 2000. 128:.

45. bepemBunu H.M. Urenne kak cpeiacTBO 00yueHUs TOBOPEHUIO B HEA3BIKOBOM
By3e (aHTIMiCKui sA3bIK): J{ucc. ... kaHna. nen. Hayk. —M., 1983. — 24L.

46. becconoBa H.H. Meronuueckue nmnpuembl pabOTBl €  TEKCTOM  IIO
COBEPIIICHCTBOBAHUIO PEYEBON MEATEIHHOCTH CTYICHTOB HAIMOHAIBHBIX TPYIII
neaBy30B: ucc. ... kana.nen.Hayk. —M., 1987. — 204.

47. bum W.JI. JIMYHOCTHO-OPUEHTUPOBAHHBIM IOAXOJ, — OCHOBHAs CTpaTerus
obnoBmenus mkousl // AL 2002.Ne 2. C. 11-15.

48. bum WN.JI., buboneroBa M.3., BaiicOypr M.JI., Axymmnaa O.3. K npobGreme
0a30BOro ypoBHsI 00pa30BaHHS [0 MHOCTPAaHHBIM SI3bIKAM B CpeaHed mmikone //
WAL, 1990.Ne 5. C. 16-25.

49. borarsipeBa M.A. CoIoKyITYPHBIN KOMITOHEHT CoZIep KaHHMSI
poheCCHOHAIBHO-OPUEHTUPOBAHHOIO yUeOHHKaA (AHIV.S3., HES3bIKOBOH BY3):
Hucc. ...xauza. nen. Hayk. — M., 1998. 28@.

50. boxosuu JL.U. U30paHHBbIe TNCHXOJIOTHYECKHE  TPYAbI.  MPOOJIEMBI
dopmuposanus muanoctd. / [lox pex. JI.W. @enpamreitna. M.: MexayHapomHas
nexarornyeckasa akagemus, 1995, 208.

51. Bonbiras coBerckas suiukionenus / [loa. pen b.A. Beeaenckoro. — 2€ usai. —
M., 1957. -T. 46. —C. 651.

52. bBopucoa PI. O HekoTOpbIX mIpHeMax OOy4eHHs auanorudeckor peuu //
M. 2001.Ne 3.C. 51-54.

53. bouapos B.A., Mapkun B.W. Ocuossl noruku. —M.: UTHOPA-M, 2000. — 296
C.

54. bynarosa /[.B. Teopernueckue ocHOBBI Kypca oOyueHuss S B Hes3bIKOBOM
By3e: [luccC. ...10KT. nea. Hayk. —M., 1999. 52%.

55. BaiicOypr M.JI., biroxuna C.A. O0yueHne MOHUMAHUIO WHOS3BIYHOTO TEKCTa
P YTCHHUH KaK mouckoBoi aestensHocTH // S 1997 Ne 1. C. 19-24.

56. Beiize A.A. Apanrtanus Kak BUJ S3bIKOBOM JAESATEIBHOCTH U €€ pPOjb B
npenojgaBaHud WHOCTpaHHOTO si3bika // CO. Hayd. Tp.. Cucrema MeTOHOB

o0y4eHHs] THOCTPaHHOMY SI3BIKY B ILIKOJIE U By3e. —Munck, 1971. — 38-4Q.

86



57. Bunorpanos B.B. CoBpemennslit pycckuii si3bik: [locobue st nureparypHo-
JUHTBUCTUYECKUX (DaKyJIbTETOB BBICIIMX Yy4eOHbIX 3aBeAeHuil. M.. Yumnenrus,

1938.Brim. 1.:BBenenue B rpamMmarudeckoe yueHue o ciose. 160c.

58. Bunorpano B.B. Crunuctuka. Teopust mostudeckorr peuu. Ilostuka. M.:
N3n-so AH CCCP, 1963. 25%:.

59. Bopoumna TI'M. Opranuzanuss paOoTbl ¢ ayTEHTUYHBIMH  TEKCTaMU

MOJIONIE)KHON IPEeCcChl B CTApIIMX KjaccaxX INKOA C YIIYOJEHHBIM H3y4eHHEM
HeMenkoro s3bika // A, 1995 Ne 6. C. 56-60.

60. Beirorckuii JI.C. Mpinieane u pedsb // M30paHHBIE IICHXOJIOTHYECKHE
ncciaenosanust. M.: AITH PCOCP, 1956.C. 39-386.

61. Tapamenxo B.JI. Metoguka oOy4eHHsT YCTHOM pedd Ha BTOPOM Kypce

HES3BIKOBOTO By3a B CBSI3M C YTCHHEM IO CIENUaIbHOCTH: JlucC. ... KaHM. me.
Hayk. —M., 1974. — 23G.

62. Te3 H.M. Cucrema yrnpaxHEHUHl U TOCJIEIOBATEIbHOCTh PA3BUTHUS PEUEBBIX
yMmeHunii 1 HaBbIkoB // VIS, — 1969. Ne 6. —C. 29-40.

63. TamsckoBa H.JI., Tes H.M. Teopuss o00yueHus HHOCTPAHHBIM SI3bIKAM.
JIluarsoaunaktuka u metoquka. M.: Axkanemus, 2004. 336.

64. TI'ermanona A.J[. YueOnuk no soruke. —M.: Bmagoc, 1994. — 302.

65. Topenos 1U.H., Ceno K.®. OcHOBBI ICUXOJUHTBUCTUKH: YueOHOE rocodue. —
3-¢ u3a. M.: JIabupunrt, 2001. 303..

66. TopronoBa E.P. AprymeHTaruBHBIE peueBbIe AaKThl B  CTPYKTYpe
KOMMYHHUKATUBHON  JIEATEIBHOCTH  CTYACHTOB-HE(HUIONIOTOB  TEXHHUYECKOTO
npodwist B yueOHOM mpodeccrnonanpHou chepe: JucC. ...kaHa. med. Hayk. — M.,
1994. 23%.

67. Topsue B.A. OOydyeHue CTyIEHTOB U AaCIHUPAHTOB TEXHUYECKHX BY30B
YTEHUIO U MEPEBOAY OPUIMHAIBHBIX HEMEIKHUX TEKCTOB HAa PYCCKUH S3BIK:

Yuebnoe nocodue. Bonrorpan: [lonutexnuk, 2001. 57c.

68. T'ypsuu IL.b., HlnamGepr P.3. IIpobiema neduHULIMM HETTOATOTOBICHHON peun
Y HEKOTOPBIC METOAMYECKHUE BBIBOMIBI, cBsi3aHHbIe ¢ Heit // AL, 1965.Ne 6. C. 2-

8.

69. Typsuu ILb. IlomeiTka kiaccupukanuu yMEHUN SKCIPECCHBHON peud Ha

HHOCTPAHHOM 3bIKC /! BOHpOCBI MCTOAHKH IPCIIogaBaHusAd HHOCTPAHHBIX A3bIKOB.

87



Tyna, 1967.C. 163-170.

70. Enyxuna H.B. Ponp auckypca B MEeXKYIbTYpHON KOMMYHHMKAIIUM U METOIUKA
dbopmupoBaHus AUCKypcuBHOM komrrereniuu // VS, 2002.Ne 3. C. 9-13.

71. Xnykremxko  FO.A., JleonteeB  A.A.  IIcuXONMHTBUCTHYECKAs U

JUHTBUCTUYECKAS TPUPOJA TEKCTa M OCOOCHHOCTH €ro BoCHpusTusi. — Kues:
Bumia mkona, 1979. — 248.

72. JKornmuua I'.I. Pa3Burre ymMmeHUli KOMMYHMKATUBHOW KOMIIETEHIIMA Ha OCHOBE

UCIIOJIb30BaHMS ayTEHTUYHBIX BUIACOJOKYMEHTOB. JIMCC. ... KaHI. Ted. HayK. —
[Taturopck, 1998. 30%.

73. 3aneBckas A.A. Bompocel Teopuum OBIageHUS BTOPHIM  SI3BIKOM B

MICUXOJMHTBUCTUYECKOM acniekTe. — TBeph: TBepckoil roc. yu-1, 1996. — 19%.

/4. 3aneBckas A.A. BBeneHue B ICUXOIMHIBUCTHKY. M. PoccHiicK. roc. ryMaHUT.
yH-T., 2000. 382.

75. 3apyouna H.J[. MeTonuka oOyueHus cBsizHOM peun. M. PycCkuii s3bik, 1977.
48c.

76. 3umusas M.A. Ilcuxonoruueckuil aHamu3 TOBOPEHHUS Kak BHJA pEUYEBOM
nestenpbHOcTH. [/ CO6. mHayun. 1p. MITIMUA um. M. Topesa.. Metonuka
MpEnoJaBaHus MHOCTPAHHBIX S3BIKOB B By3e. —M., 1973. -T. 3. -4. 1. —C. 67.

77. 3umuss W.A. llcuxonorudeckue acnekTbl OOy4YeHUsST TOBOPEHHIO Ha

MHOCTpaHHOM s3bike. M.: [IpocBemenue, 1978. 15%.

78. 3umasaas W.A. ITlpeameTHbIli TJIaH peYeBON JCATEILHOCTH M OCHOBHBIC
poOJIeMbl €0 OpPraHMU3alMK MPH 00YYEHHH WHOCTPaHHOMY s3bIKy // CO. Hay4H.
Tp. MI'TIMUSA um. M. Topesa: IIpobaemsl pedeBoit aestenbHoctu. — M., 1985, —
Beim. 207. — p. 3-15.

79. 3umnssa U.A. Tlemarorndeckas ncuxonorus: Y4eOHuK it By3oB. M.: Jloroc,
2000. 384%.

80. 3umuss W.A. JIuHrBONCHUXOJOTHS pPEUEBOM JAesTeNbHOCTH. — MoCKBa-
Boponex: MOJIDK, 2001. — 432.

81. MHrenncon JL.b. Jlekuuu no coBpeMeHHBIM MpoOIeMaM MCUXOJIOTHH 00yUYeHUsI.

Brnagumup.: Bnagumup. roc. ed. une-t1., 1972. 264.

82. Kazapuera O.M. Kynbrypa peueBoro oOIICHHS: TCOPHS U MIPAKTHKA O0YUICHHUS
Vuyebnoe nocodue. M., 1999. 496.

88



83. Kammmu JI.B. Hawano oOydeHuss TpOIYKTUBHONW THCHMEHHOW peYd B

JUHTBUCTUYECKOM By3e: [luccC. ... kaua. nea. Hayk. — M., 1996. 232.

84. Kapamuyk A.B. PabGora Haj ayreHTHYHBIMH Hemernkumu Tekctamu // VAL
1998.Ne 6. C. 33-38.

85. Kupumnos B.U., Crapuenko A.A. Jloruka. — M., FOpucts, 2003. — 25@.

86. Kucenerckas W.B. Peamuszanuss KOMMYHMKAaTHBHOM HANpaBICHHOCTH B
OOy4YeHHHM aHIIUHCKOMY S3bIKY KaK HHOCTpaHHOMY B ydeOHmkax “Headway”,
«Hotline», «The Cambridge English Coursghicc. ... kana. nex. Hayk. — M.,
1995. 13%.

87. Knobykosa JL.II. JluHrBoMeToguueckrue OCHOBBI OOYYEHHsS] HHOCTPAHHBIX
CTYAEHTOB-HE(UIIOJIOTOB T'yMaHUTAPHBIX (DAKYIBTETOB pPEeueBOMY OOIICHHIO Ha

npodeccuoHanbHbIe TeMBI. J[ucC. ... TOKT. ieAd. Hayk. — M., 1995. 43%.

88. Kubuera II.A. BsaummocpszaHHoe oOydeHHE YTCHHUIO-TOBOPCHHIO Ha
MaTtepuajie TEKCTOB IO CIEHHUATLHOCTH CTYICHTOB-TeOrpadoB HAIMOHAIBHBIX
rpymi neasysa: Jucc. ...kana. nexa. Hayk. —M., 1994, 183.

89. KuprunukoBa 3.U. Ilcuxonmormyeckue ocoOEHHOCTH OOyudeHHUS YTCHHIO Ha
uHOCTpaHHOM s3bike. —M.: IIpocBemienne, 1983. — 20¢.

90. Koxun A.H., KpsmoBa O.A., OpunrnoBa B.B. ®yHKImnoHanbHBIC THITHI
pycckoit peun. M.: Beic.iik., 1982, 223.

91. Koxuna M.H. /Inamoru4HoCcTh MUCbMEHHON HAyYHON peud Kak IPOsIBICHUE
COLIMAJIBHOM CYIIHOCTH fA3bIKa. - B KH.. MeTouKka u JTMHIBUCTUKA. IHOCTpaHHBIN
SI3BIK 711 Hay4yHbIX paOoTHUKOB. M.: Hayka, 1981.C. 187-214.

92. Kozuukas E.A. CmpicnooOpa3ytomiasi pyHKIHS LUTAThl B TOATHYECKOM TEKCTE.
— TBeps: TBepsb roc. yu-1, 1999. — 14@.

93. Komkep .M., YcrunoBa E.C., EnamueBa T.M. Ilpakrtuueckas meTomuka

o0y4eHUsI MTHOCTPAaHHOMY $sI3bIKY. Yueb.mocodue. M.: Akanemus, 2000. 264.

94. Komapora JI.M. OOyueHHwe JIUYHOCTHO-OPUEHTUPOBAHHOMY OOIICHUIO Ha

OCHOBE TEKCTa B CTapIIMX Kjiaccax cpeaHei mikoisl // WA, 1992 .Ne 2. C. 18-
23.

95. Komuccapos B.H. Teopetnuecknue ocCHOBbI METOIUKH 00yUeHUs mepeBody. M.:
Pema, 1997.0111c.

96. Kpacueix B.B. BupryanpHas peanbHOCTh WM peajbHas BUPTYaJIbHOCTH?

89



(Yenosek. Cosnanue. Kommynukanus). Monorpadus.— M.: TQuamor-MI'Y, 1998.
— 352c.

97. Kpacubix B.B. OcHOBBI NCUXOTMHTBUCTUKUA U Teopuru KomMmyHuKarmu: Kypc
nexnwmii. M.: 'no3uc: Kyukoso none, 2001. 26%.

98. Kymmora M.B. OOydeHue yCTHOH MOHOJIOTHUYECKOW pPEYHM C OMOpPOM Ha
ayTEeHTUYHBIA MUCHbMEHHBIH TEKCT (AHIIMHCKUN SI3bIK, HEA3BIKOBOM By3). JlucC.

...kanj.nen.Hayk, Spocnapis, 2005. — 16%.

99. Jlamprxenckas T.A. YcTHas pedb Kak CpPeACTBO M IpeaMeT oOydeHus. M.:
®dnunTta: Hayka, 1998. 136.

100. JIéroukuna E.H. OOydeHue CTyneHTOB-HE(PHIIOIOTOB MOHOJIOTMYECKUM
BBICKa3bIBAaHUSIM B TPAaHULAX KOMOMHUPOBAHHBIX PEUYEBBIX AKTOB <UTEHHE-

TOBOPEHHME» HA MaTepuaje TEKCTOB MO0 CEeUUaIbHOCTU: JlucC. ...KaH[. Nel. HayK.
—M., 2000. 11¢.

101. Jlememenko B.A. XynoKeCTBEHHBIH TMepecka3 KaK CpPEICTBO Pa3BUTHS

MOHOJIOTHYECKOM PeUr yJaluxcs MPU U3YYCHUU MTPOU3BEICHUIN Pa3HBIX )KaHPOB:
Hucc. ...xauxa. nen. Hayk. —M., 1997. 16&.

102. JleoutheB A.A. Ilcuxonorus oOmenust. — 2<€ uzg. M.: Cmeicia, 1997. 36%.

103. JleoutbeB A.A. OCHOBBI ICUXOJIMHTBUCTHKU: Y U4eOHOE TTOCOOME TSI CTYJICHTOB
BY30B, 0Oy4Jarouxcs mo crenuanbHoctu «lIcuxomorus». M.: Cmeici, 1999. 287

C.

104. Jlecoxuna T.b. OcobenHocTu 00y4eHHUSI MHOA3BIYHOMY HAy4YHO-TEXHUUYECKOMY
oOIIeHHIO BO BTy3e (Ha Mar. aHr.s3.). JucC. ...kaHa. mea. Hayk. — M., 1995, 205
C.

105. JIutBunako O.A. OOydeHHe MOHOJOTUYECKON pPeur CTYICHTOB-HE(UIOIOTOB C

HCIIOJB30BaHUEM CHUMBOJIUYECKOM HarIsIAHOCTHU. I[I/IC ... KaHA. IICA. HAyK. —

VnesiHoBck, 1995. 149,
106. Jlypust A.P. OcHoBBI TpoOIeMbI ICUXOMUHTBUCTUKU. M.: MI'Y, 1975. 252,
107. Jlypus A.P. S3bik u co3nanue. M.: M3n-Bo Mock. yH-Ta, 1979. 31%.
108. Jlypus A.P. SI3bik u co3nanue. —PocroB-na-Jlony: @enukc, 1998. — 41@.

109. JIsitaeBa M.A. CoBepilieHCTBOBaHHE YMEHUI TOBOPEHUSI HA OCHOBE TEKCTa IS
yreHus Ha ctapmem 3tane // AL, 2004.Ne 3. C. 53-509.

110. Macnsiko E.A., badunckas I1.b., bynpko A.®., IlerpoBa C.M. HacronmbHas
90



KHHUTa TPenojiaBaresis HHOCTPAHHOTO si3bika. MuHCK.: Bpimaiimas mxkona, 1998.
522c.

111. MaueBuu C.®. Hekotopslie mpoOiaemMbl pa3BUTHS YCTHOM peun Ha 0a3e YTeHHs B
ycnoBusix HadanpHOro 3Tana // USABII. 1978.Ne 13.C. 86-93.

112. Metc H.A., Mutpodanosa O./]., Onunnosa T. b. “CtpykTypa HaydHOTO TEKCTa

u oOydyeHue MoHoJiorudyeckoi peun”. M.: Pycckuii s3bik, 1981. 14%k.

113. MeukoBckas H.b. OOmiee s3bIKO3HaHUE: CTPYKTYpHAass M COLMAIbHAs
TUTIONIOTHSL SI3BIKOB. YUeOHOe MocoOue MAjisg CTYICHTOB (UIONOTHYECKUX |

JUHTBUCTUYECKUX crieruaibHocTeil. M.: ®dnunra: Hayka, 2001. 312.

114. MemkoBa E.M. IIparManuHIBUCTHMKA AaHIJMHUCKOTO TE€PYHIAUS WU NPUYACTHS

HACTOSILIETO BPEMEHM: aHalu3 MoAenupyromux marepuaios. —M.: MAKCllIpecc,
2000. - 122.

115. Munbpyn PII., TonuapoB A.A. TeopeTudyeckue u HpakTUUECKHE MPOOIEMBI

oOyueHHss TIOHUMaHUIO KOMMYHHUKATUBHOTO CMBICIIa WHOS3BIYHOTO Tekcra //
WAL 2003.Ne 1. C. 12-18.

116. Munspyn P.II., MakcumoBa U.P. CoBpemeHHbIE KOHIENTYyalbHbIE MPUHIIUIIBI

KOMMYHUKaTHBHOTO 00ydeHUsI HHOCTpaHHBIM si3bikam // USII. 2000.Ne 5. C. 17-
22.

117. Munssp-benopyues P.K. Teopust u meronbl iepeBoga. M.: MOCKOBCKUH JTUIIEH,
1996. 20&.

118. Mopckass B.A. Metoauka oOy4YeHHUs HEMOATOTOBJICHHOM YCTHOM peuyu Ha

CTapIIMX Kypcax sS3bIKOBOTO By3a (Ha Mart. HeM. 513.): JlucC. kaH. nen. Hayk. — M.,
1973. 25¢c.

119. Motuna E.W. fI3pIk U cneuuasbHOCTh. JIMHIBUCTHUECKHE OCHOBBI OOY4EHHUS

PYCCKOMY SI3BIKY CTYACHTOB-HE(PMIONOTOB. 2-€ u3Md., ucnp. M.: Pycckuii s3bIK,
1988. 17c.

120. Myxaeea H.M. Metonuka oOydeHHsT TeMaM YCTHOW peud M JIEKCUKE C
MOMOIIBIO  JICKCUKO-TEMaTHYECKUX  TaONWIl, TOCTPOSHHBIX Ha  JIEKCHKO-

KaTeropuiiHoi ocHoBe: ABToped. JluccC. ... kanz. nen. Hayk. — Bnagumup, 1994.
18c.

121. MrickoBa O.I. Tlcuxonoruveckue Nnpeanocsuiku o0ydeHus: rosopenuto // CO.
ct.: [IpoGieMbl 00yUeHHS YCTHON pedr Ha HHOCTPAHHBIX SI3bIKAX B IIIKOJIC U BY3e.
— Bnagumup: Bnagumup. roc. nen. un-1., 1979. -C. 190-208.
91



122. Haxabuna M.M. Ormnpenenenue OObEKTUBHBIX  TOKa3zaTelied  ypOBHS
c(hOpPMHUPOBAHHOCTH PEUEBBIX HABBIKOB M YMEHHH MPH YCTHOM BOCIPOU3BEICHUH

U UHTepnpeTauuu Tekcta: JuccC. ... kaua. nen. Hayk. —M., 1974. — 224.

123. Hewacea O.A. @OyHKIHOHAIBHO-CMBICJIOBBIE THIBI peud. (ONMCaHUE,
MOBECTBOBaHME, paccyxaeHue): Jucc. ... 1okt. ¢punon. Hayk. —M., 1975. 41@.

124. HeuaeBa O.A. PeueBast cutyarus 1 GyHKIIMOHAJIBHO-CMBICJIOBBIC THITBI peun //

BectH. Bypst. Yausepcutera. Cep. 6, Dunonorus. — Yaan-Yuo, 1998. -C. 24-36.

125. Hyxxnuaa ML.A. K Bompocy ympaBieHHs MPOLIECCOM IOPOKICHHS PEYEBOTO
npousBeacHUs Ha ocHoBe Tekcra // WIS 2002.Ne 2. C. 21-25.

126. OBcsunukoBa [.A. Ponb BHyTpeHHEl M BHENIHEH HAIVISIAHOCTH B OOYYEHHH

TOBOPEHUIO HAa HTHOCTPAaHHOM si3bIke: JlucC. ...kauA. mea. Hayk. —M., 1998. 19Q.

127. Oneitnuk O.A. Copepxanue 1 (GopMbl OpraHU3alMK TEMaTHYECKo Oecelbl B
npodecCHOHAIBHON cdepe OOIICHUs CTYACHTOB TEXHUYECKHUX CIEIHAIbHOCTEH
(mpoaBuHYTHIN dTan oOy4yenus): ABroped. JucC. ...kaHa. nen. Hayk. — M., 1994,
19c.

128. TTaccoB E.N. Ypok MHOCTpaHHOTO sI3bIKa B CpeHEH mIKoie. 2-€ u3l., 10paod.
M.: IIpoceemenne, 1988. 233..

129. Tlomoa H.B. OOyyeHue XaHPOBO-CTHJIUCTHUYECKUM  Pa3HOBUIHOCTIM
MOHOJIOTHYECKOW PEeYd CTYACHTOB-(PUIIOIOrOB HAIIMOHAIBHBIX TPYII IE/ABYy3a!
Hucc. ...xauna. nea. Hayk. —M., 1990. — 233.

130. IlomoBa 3.M. OOy4yeHHe MOHOJOTHYECKOMY BBICKA3bIBAHUIO Yydaliuxcs 6-7

KJIACCOB cpeaHel o0mieoOpa3oBaresibHOM HIKOJbL: JlucC. ...kaHa. nen. Hayk. — JI.,
1985. 268&.

131. IMorpukeera E.C. K mpoGieme B3amMOCBSI3aHHOTO OOYYECHHS JEKCUYCCKOW M
rpaMmMaTrueckoit croporam rosopenus // M. 2000.Ne 2. C. 15-23.

132. Pebopmarckuii  A.A. BBeaenue B sA3bIKO3HAHWE.  YYEOHUK  JIs

(busIoNOrnYecKux CrenualbHOCTEN Tenarorundeckux By3oB. M. Acmekt Ilpecc,
2001. 536e.

133. Pyounmretin C.JI. OcHoBbl 0o6mieit ncuxonoruu. — Cankr-IlerepOypr: Iutep
Kowm, 1999. — 72@.

134. CananoBuy H.A. Ilpobnema MOTHBaLIMKU U POJIb YINPaKHEHUU MpU OOyUCHHUH
(dpaHIy3cKkoMy s3bIKYy B cTapimx kiaccax // UAII. 1998 .Ne 1.C. 15-17.

92



135. CadonoBa B.B. CouuokynbsTypHBIM TOIXO0J K OOYyUYEHHI0O HMHOCTPaHHBIM

s3bIkaM. — M.: Beicmias mikomna: AMckopT uaTepHaai, 1991, — 31%.

136. CepuxoB B.B. O0pazoBanue 1 TMYHOCTb. Teopus U MPaKTUKA MPOCKTUPOBAHUS
negaroruueckux cucrem. —M.: Jloroc, 1999. — 272.

137. CeproBa H.M. CaepxdpazoBoe emvHCTBO Kak (yHKIMOHATbHAS EIMHUIA!
Asroped. Hucc. ... kaua. ¢punoin. Hayk. —M., 1968. — 1¢.

138. Cepora T.C. Ilcuxonoruueckue W JUHTBOAUIAKTUYCCKUE ACIIEKThI OOyUCHHS
po(eCCHOHATBHO-OPUEHTUPOBAHHOMY  HMHOSI3BIYHOMY YTCHHIO B BYy3€. —

CeepanoBck: U3n-Bo Ypai. yu-ta, 1988. — 232.

139. Cxankun B.JI. TunuynHas KOMMYHUKAaTHBHAs CUTyallusi Kak CTPYKTYypHO-

TEMaTU4ecKass OCHOBA OOyYeHUs! YCTHOW MHOS3bIYHOW peun // Pycckuil si3pIK 3a
pyoexxom. 1979.Ne 5.C. 56-62.

140. CmenkoBa 3.C. Ilemarornueckoe oOmieHue: Teopus M MpakTUKA Y4eOHOTO

uajora Ha ypokax ciopecHoctu. M.: ®dnunTa: Hayka, 1999. 232.

141. CmupHoB A.A. IIpobnemsl nicuxonoruu namsatu. — M.: IIpocsenienue, 1966. —
423c.

142. Conranuxk [.. CuHTakcHyeckas CTUJIMCTHKA. CJIOXKHOE CHUHTAKCUYECKOE
uenoe. M.: Beicmr. mik, 1973. 214.

143. ConoBreBa H.I. OOydeHue yYCTHOM peud B CTapIIMX Kiaccax MIKOJ
TYMaHUTApHOTO  THIA C  HCIOJB30BaHWEM  ayTEHTHYHBIX  KYJIBTYPHO-

CTpaHOBETUYECKUX MarepuayioB: JluccC. ...kaHa. nea. Hayk. — Tomck, 1997. 25Q.

144. Cononyxun O.A. Jloruka: Y4ueb. ajisi CTyJ€HTOB I'YMaHUTAPHBIX (PaKyJIbTETOB
By30B. —PocroB-nHa-Jlony: ®enukc, 2000. — 37¢.

145. Conco PJI. KorautuBnas mcuxonorust / Ilep. ¢ anri. H.FO. Crnomuop. M.:
Tpusona, 1996. 598..

146. Ceipomsicop  O.B. dopmupoBaHue MEXKKYIbTYpHOU MpodecCuoHaIbHON
KOMIICTCHI[UH CIICI[UAIMCTA Ha OCHOBE MHOS3BIYHOTO TEKCTa (HEM.sI3., HEsI3.BY3):
Hucc. ...xauna. nea. Hayk. —M., 2000. 16Q.

147. Tep-MunacoBa C.I. S3bIKk H MEXKYJIbTypHass KOMMYHHKaIus: YdeOHOe
nocoo6ue. M.: Cioso / Slovo, 2000. 262.

148. ®omuuenko JI.I. [lparmanuHrBUCcTHKa B YCIOBHUSX WHTephepeHIu: Yueod.
nocobue. Bonrorpan: Bonrorp.roc.yn-1, 1995. 55.

93



149. ®pymkuna P.M. Ilcuxonunreuctuka. M.: Axkanemus, 2001. 32C.

150. lletmun B.C. Kakumu npodeccroHalbHBIMM KaueCTBaMH JOJKEH 00Ja1aTh
yauTelh HHOCTpaHHOTO si3bika? // VS — 1996. Ne 3. —C. 28

151. Hernua B.C. Kak o0Oy4ars rpammarudecku npaBwibHoi peun // WAL, 1998.
Ne 1.C. 18-21.

152. llatunos  C.D. Teopernueckue  OCHOBBI ~ METOJIUKH  OOy4YeHUs
rpaMMaTU4YeCKOMY acrleKTy HHOs3biHOW peun / B kH.. Bompocsl oOydeHus
rpaMMaTHYECKOMY acCIMeKTy YCTHOW peYd Ha MHOCTPAHHOM sI3bIKE B CpPEIHEH
mkojie ¥ B By3e: Yu. 3am. JI'TIN um A.H. I'epriena. —JI., 1971.T. 454. —C. 1-63.

153. Illatunos C.®. OcHOBHBIE MPOOIEMBI METOAUKH OOYYEHHS] TpaMMaTUYECKOMY
aCTeKTy HEMEIKOW peyu B BOCbMUJIETHEW mikoie: ABroped. [ucc. ... a-pa men.
Hayk. —M., 1972. 5¢.

154. Illarunos C.®. K guckyccun o peueBbIX U s3bIKOBBIX HaBbikax / C6. MSIBIII. —
M.: Beicmas mkona, 1976. Brein. 2. —C. 12-17.

155. llatuno C.®d. Meroauka 0O0ydeHHsS HEMELKOIO S3bIka B CPEIHEH IIKOJe.:
Y4eOHoe mocobue A CTYIEHTOB MeJ. UH-TOB Mo crell. «HOCTpaHHBIN SI3BIK». —
2-e. w31, nopad. M.: Ilpoceemenne, 1986. 233..

156. unak JI.B. Metoanka oOydeHust Oecene MO CIENHUATbHOCTA B HESA3BIKOBOM

By3e (aHmmiickuit s3bIK): ucc. ... kana.nea.Hayk. M, 1988. — 30L.

157. lllykun A.H. OOydeHue WMHOCTpPAHHBIM sI3bIKaM: Teopusi W MpakTuka. M.:
dunomaruc, 2004. — 408.

158. Axumanckas W.C. [Toctpoenne Moaenu TMYHOCTHO-OPUEHTUPOBAHHON IITKOJIBI

(13 ombITa PabOTHI TOPOACKON 3KCIEpUMEHTAIBHON miomanaku). — M.: KCIT +,
2001. — 128.

159. dxosneBa JI.LH. O HeKOoTOphIX OCOOCHHOCTSAX TMPENOJaBaHUs HEMELKOM

JUTEPATYPhl B KOHTEKCTE MEKKYIbTypHOMH auaaktuku // WS, 1998 Ne 5.

94



Appendix

The textbook“Interactive vocabulary games”

INTRODUCTION

The textbook“Interactive vocabulary games” is a communicatie®urse,
especially designed to motivate and involve stgldnt effective cooperative
learning. It provides students with the necessaitfsdo successfully communicate in
both oral and written forms of the language.

The textbook“Interactive vocabulary gameshas been designdd meet the
needs of both learners and teachers. It consist&@funits and each unit ensures
coverage of a subject-matter core of useful langug@ch unit includes crosswords,
vocabulary practice section, reading section, nglpoints section, listening task and
speaking task sections, writing section, self-assesat section.

The Course

The main emphasis throughout the textbOokeractive vocabulary gamesis
on developing the following communicative languageciples:

foreign language proficiency;

diversity of creative work;

independence at decision of problem-solving tasks;
student-centered classroom;

focus on meaning and use rather than form and usage
extensive use of pair and group work;

cooperative learning;

integration of four language skills;

V V V V V V VYV VY VY

teacher’s role as a facilitator.

This course is designed for those learners who haslgieved the pre-
intermediate or intermediate level.
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Unit 1. Physical appearance, character, ages &
stages, relationships

s

e

i '.::.?. .

GLOSSARY
Adjectives that Describe Personality

Here is a list of English words that are used ®cdbe someone’s personality
brave - someone who isn’t afraid of danger.

Example sentenceMario is a coastguard. He is very brave. His ptoirescue
people.

chatty - someone who talks a lot.

Example sentenceBaria is a very chatty person. She is always emptione to
friends.

clever - good at learning things.
Example sentence&erard is very clever. He always gets top markdass.

cowardly - (mildly negative) someone who is afrafdhings. (often described as “a
bit of a coward”)

Example sentenceSylvia is a bit of a coward. She really hates gdomthe dentist!
easy-going - someone who is easy to get along with.

Example sentencebly husband is very easy-going.

friendly - someone who is nice to other people.

Example sentence$he people in my office are really friendly! | leworking there!
funny - used to describe someone who is amusing.

Example sentenceSalem is really funny! He's always entertaininguits jokes and
stories.

generous - someone who shares their time or thutgsothers.

Example sentencebly parents are very generous. They bought me focany
birthday!
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grumpy - bad-tempered.

Example sentencebly boss is really grumpy. He isn't an easy petsayet along
with.

hard-working - someone who works very hard.

Example sentenceBly brother is very hard-working. He hardly evekda a day off.
honest - someone who is truthful and who doeseatcbr steal.

Example sentence8mina is a very honest. She always tells the truth

kind - someone who behaves in a caring way towatfusr people.

Example sentencélost of the people I've met here have been kind.

lazy - an inactive person who avoids work.

Example sentencePRete is very lazy. He rarely gets out of bed keefoid-afternoon.
loud - someone who talks really loudly.

Example sentenceRosita is really loud! When she talks, she droeverybody else
out.

lucky - someone who often has good fortune.

Example sentenceBly brother is very lucky. He’s always winning prizm
competitions.

mean - 1) Someone who is a nasty person. 2) Sonvdomeloesn't like spending
money.

Example sentenceBnillip is very mean. He never pays for his shadrénings.

moody - adjective used to describe someone whoviesttdifferently every time you
meet them.

Example sentencebtina is very moody. Yesterday she said hello; toslasy just
ignored me.

nasty - a mean, unpleasant person. (the oppositie@f

Example sentencekdon't really know any nasty people. Most pedidaow are
very nice.

neat - a person who is very tidy.

Example sentenceBly flatmate Jorge is very neat and well organizdid.room is
always tidy.
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nervous - someone who is easily startled by things.
Example sentence8nna is a very nervous person. She gets scardg eas
nice - someone who is friendly and kind. (the ofieasf nasty)

Example sentenceBly best friend Lin is a really nice person. Shalisays there for
me.

polite - someone who has good manners.

Example sentence8bdullah is a very polite boy. He always says péeand thank
you.

popular - somebody who is liked by many people.

Example sentencebly cousin Ali is very popular. He has a lot of fros.
quiet - used to describe someone who doesn't &dkmuch.

Example sentencebtelen is a quiet person. She isn't very talkative.
rude - bad mannered, impolite.

Example sentencedames is a very rude person. He always pushesnnhdf people
in queues.

selfish - used to describe someone who only thatlait themselves.
Example sentencederemy is very selfish. He never helps out withitbusework.
serious - someone who is always very sensibledfipesite of silly).

Example sentenceEric is very serious person. He never joins innmvve play silly
games.

shy - quiet and a little bit nervous around otheoge.
Example sentence€laire is very shy. She doesn't speak much irsclas
silly - someone who is a bit foolish, or who doebehave in a serious way.

Example sentence&ina is a bit silly. She messes about in classwgie should be
working.

smart - 1) someone who takes a lot of care ovér dppearance 2) someone who is
very clever

Example sentencegl) Anna is very smart. She is always neatly dréss
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stupid - (very negative and very impolite - sometsnused as an insult) someone
who is not clever.

Be careful when using this word! Using neutral atijes to describe people is much
safer.

tidy - someone who is very neat and well organized.

Example sentenceBly sister is a very tidy person. I'm the oppodit®;really
untidy!

unlucky - someone who often suffers from bad fogtun

Example sentenceSabrina is very unlucky. Things always seem tevgung for
her.

untidy - someone who is very messy.
Example sentenceBm a very messy person. | always forget to putgs away!
vain - (negative) someone who is a bit too fonthefr looks.

Example sentenceBaulina is really vain. She spends far too mudie fooking in
the mirror!

wise - someone with a lot of common sense and keabyd.

Example sentenceBly grandfather was a very wise man. He taught ragym
things.

Can you describe yourself in one word? If not, sugositive adjectives relate to
human character and find antonyms for them. Then aias many adjectives as
possible to describe yourself. Be sincere and readde.

Positive adjectives Negative adjectives

alert
alluring
ambitious
amused
boundless
brave
bright
calm
capable
charming
cheerful
coherent
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comfortable
confident
cooperative
courageous
credible
cultured
dashing
dazzling
debonair
decisive
decorous
delightful
detailed
determined
diligent
discreet
dynamic
eager
efficient
elated
eminent
enchanting
encouraging
endurable
energetic
entertaining
enthusiastic
excellent
excited
exclusive
exuberant
fabulous
fair

faithful
fantastic
fearless
fine

frank
friendly
funny
generous
gentle
glorious
good

happy
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harmonious
helpful
hilarious
honorable
impartial
industrious
Instinctive
jolly

joyous
kind
kind-hearted
knowledgeable
level
likeable
lively

lovely
loving
lucky
mature
modern
nice
obedient
painstaking
peaceful
perfect
placid
plausible
pleasant
plucky
productive
protective
proud
punctual
quiet
receptive
reflective
relieved
resolute
responsible
rhetorical
righteous
romantic
sedate
seemly
selective
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self-assured
sensitive
shrewd
silly
sincere
skillful
smiling
splendid
steadfast
stimulating
successful
succinct
talented
thoughtful
thrifty
tough
trustworthy
unbiased
unusual
upbeat
vigorous
vivacious
warm
willing
wise

witty
wonderful
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Look at the circle about features of a characterathdescribe your personality,

choose your favourite colour and read about yourfs@lhen ask your groupmate all

possible questions about his personality traits aguess what colour he / she likes
most of all.

What is your favourite colour?

GREEN

supportis Balance,
Hamony, Love,
Communication,

Social, Nature,
YELLOW Acceptance

increases Fun,
Humor, Lightness,

Personal Power,

Intellect, Logic,
Creativity

're VIOLET stimulates
| _ Intuition, Imagination,
; Universal Flow,
RED Med it.ati_cm,
Artistic

Increases s
Physical Energy, Qualities
Vitality, Stamina,

srounding,

Spontaneity,
Stability,
FPassion

Odd one word out in the keg¥hen compare your answers with your group-mates.

Y
D

ambitious
fabulous
skillful
hard-working
energetic

Y
D

clever
intelligent
sensible

smart

placid

Y
D

cooperative
friendly
selfish
unquarrelsome
sensitive

N

N
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Find idioms describing people. Then compare yoursarers with your group-

D

mates.
to have good as gold a bit slow of the a cold fish
mark
to be quick off the a fast worker hard as nails
mark
to be rather a pain in the neck| round the bend | everyone’s nerves
your boss is as a slow-coach over the top a lazyres
she is as a heart of gold middle-of-the- | a bit of a big-head
road
to get on an awkward a bit of an odd- gold hands
customer ball

Choose one of the idioms as the title for a stadfyepare to tell your story to the

class. Your group-mates will try to guess whichadi you choose as your title.

What character qualities are these animals assoethtwith? Look at the pictures

and complete the idioms.

as brave as a(n) ...

as wise as a(n) ...

as stubborn as a(n) ...
as cunning as a(n) ...
as quiet as a(n) ...

as sick as a(n) ...

as proud as a(n) ...

as slow as a(n) ...

© 0 N o g A~ WD PRE

as pompous as a(n) ...
10. as importunate as a(n) ...
11. as awkward as a(n) ...

12. as ugly as a(n) ...
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How would you describe the people below using td®ms? Then compare your
answers with your group-mates.
Someone who...

» takes along time to do something ...
 isintelligent and well informed ...

» has no fear and is ready to help ...

» does things behind people’s backs ...
* isvery arrogant ...

» tries always to wriggle ...

* meddles in other people’s business ...
* isvery obstinate ...

* is sure to be right in everything ...

* is not very smart or pretty ...
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Answer the questions in the questionnaire about ydwnesty. Compare your
answers to the questionnaire with a partner.

How honest are you?
1. If you found some money what would you do?

a) I'd keep it.
b) I'd take it to a police station.
c) I'd give it to chatrity.

2. If somebody tried to sell you a TV set cheaply, gad thought it was stolen,
would you
a) refuse to buy it?
b) buy it if you wanted it?
¢) inform the police?

3. If you saw your friend trying to steal somethingrfr a shop, would you
a) do nothing?
b) tell your friend to put it back?
c) tell a shop assistant?

4. If you couldn't afford your car insurance, what weyou do?
a) the car would stay in the garage until | had enaughey.
b) I'd drive the car anyway.
c) | wouldn't drive it except in an emergency.

5. If a shop assistant gave you too much change, wbalid you do?
a) I'd say nothing and take the money.
b) I'd tell the shop assistant if | thought that he/stould get into trouble.
c) I'd give it back to the shop assistant.
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This is what our psychologist says about the anssvefrhen discuss your results
with your group-mates.

Question 1:Give yourseltwo points for b andone pointfor c.
Question 2:Give yourseltwo points for c andone pointfor a.
Question 3:Give yourseltwo points for c andone pointfor b.
Question 4:Give yourseltwo points for a andone pointfor c.
Question 5:Give yourselftwo points for c andone pointfor b.

How did you score?

Seven to nine points shows a very honest person.

Four to six points is Ok— you are about average.

Less than four points- well, you're not very honest, are you?

And you’ve scored ten points- you must be joking. You obviously don’t answer
this quiz honestly!

Seriously, though, for most people a lot would dejpen the circumstances. For
example, a lot of people would keep money that tbend in the street if it wasn't
very much. But if they found a lot of money in allef they would take it to the
police station.

And some people would buy stolen goods if they caoma a shop or factory,
but they wouldn’t buy them if they knew they wetelsn from someone’s house.
What do you think about it?
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Horoscopes Affect Human Character?

Zodiac Sign Indicator
Zodiac Sign  Birth Date Range

Aries Mar 21 - &pr 20
Taurus apr 21 - May 20
Gemini May 21 -Jun 21
Cancer Jun 22 -Jul 22

Leo Jul 23 - Aug 23

Virgo Aug 24 - Sep 23

Libra Sep 24 - 0ct 23
Scorpio Oct 24 - Moy 22

Sagitarius Moy 23 -Dec 21
Capricarn Cec 22 -1an 20
Aguarius lan 21 - Feb 18

Fisces Feb 19 - Mar 20

Personality Traits for the Twelve Signs of the Zodic

Choose your zodiac sign and read about yourselief ask your groupmate all
possible questions about his personality traits agugess what zodiac sign he / she
belongs to.

Aries (Mar 21- April 19) - is the cardinal/fire sign. Aries people needk&ep
physically busy. They accomplish many things simpicause of their restless
energy. They need to learn how to make construetses of their energetic efforts.
The typical Aries urge is to take on more than lbardone reasonably well. Though
others may find it difficult to keep pace with amiés, they are attracted to their
animation and spirited personality.

Taurus (Apr 20 - May 20) - is the fixed/earth sign. Taureans stubborninglio
their own ideas and habits and may fail to takeaathge of new ideas or situations,
because they cannot see their practical use. Theg kb understand that while
tenacity and a stable temperament yield reward amymendeavors, tolerance and
flexibility are the best assets when it comes te@eal relationships.

Gemini (May 21 - Jun 20)- is the mutable/air sign. Using their communiati

skills, Geminis adapt to any situation they enceuntiowever, they must learn to
speak with candor instead of simply repeating wdthers want to hear. Geminis
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have clever tongues and develop an amazing aloitpbscure the facts with
stimulating and imaginative chatter.

Cancer (Jun 21 - July 22)- is the cardinal/water sign. Cancerians getghidone
through the power of their emotional commitment.t aly do they aggressively
work to accomplish the goals inspired by their de®lings, they also know how to
appeal to the emotions of others. By making otlesppe feel like family members,
Cancerians effectively motivate others to get thidgne. They have to learn how to
reach an emotional balance since they tend to edyosensitive and moody.

Leo (Jul 23 - Aug 22)- is the fixed/fire sign. Leos stubbornly cling tteeir pride.
They do not readily alter their opinions or behawa the request of others. Their
stubborn nature makes it hard for them to accegtttttere is no virtue in giving what
they want to give, rather virtue means giving winaty be wanted or needed. Neither
Is there reward in giving misguided loyalty to teogho are not worthy of it, which
Is another possibility with a Leo Sun sign.

Virgo (Aug 23 - September 22 - is the mutable/earth sign. Virgos adapt toeudht
people and situations by finding ways to make tledwes useful. To hide their
vulnerability, they focus attention on what theydeng rather than who they are. To
deflect attention away from themselves, Virgos wibo focus on other people by
praising their talents and virtues, or by critingi faulty behavior or personal
imperfection.

Libra (September 23 - October 22) is the cardinal/air sign. Librans accomplish
things because they intellectually evaluate wha&tdseto be done, then they charm
others into cooperating to achieve the goal. Byeliishly sharing the success of
accomplishment with those who have assisted théonahs nurture the cooperative
efforts of others. They have to learn how to dedhwonfrontation. Their fear of
hurting others and also of hostile situations caepkthem from reaching their goals.

Scorpio (October 23 - November 21) is the fixed/water sign. Scorpios stubbornly
cling to emotional attachments. They rarely forgetforgive emotional rejection.
They have to learn that jealousy and possessivanesself-defeating. Rechanneling
negative feelings and experiences into constructttiity benefits others, as well as
themselves. No other sign has the emotional stnesigbcorpio.

SagittariugNovember 22 - December 21)is the mutable/fire sign. Restless energy
and the need for personal independence keep atéegit moving in many
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directions. They become experts at adapting to diékure or climate of their
immediate environment. Always ready to travel farsimess or pleasure (and
sometimes because of an overwhelming urge to epcBapgittarians are all too
willing to break free of the confinements of resgibility and work.

Capricorn (December 22 - January 19} is the cardinal/earth sign. Capricorns are
natural goal setters. They willingly handle mangkeawhen it helps them get what

they want. Many things are accomplished, becaugei€ans always strive to reach

higher goals. They need definitive guidelines. Ruand regulations provide the

structure they need to establish their own behalipatterns. They must learn,

however, that the end never justifies the means.

Aquarius (January 20 - February 18)- is the fixed/air sign. Aquarians are born
looking for ideologies to which they can stubborehng. They refuse to budge

whenever an issue involves what they believe ta beatter of principle. As in the

case of the Aquarian Abraham Lincoln, society dyda¢nefits when these principles
are noble.

Pisces (February 19 - March 20)- is the mutable/water sign. Pisceans adapt
emotionally to their environment. Often painfullyys they are adept at imitating the
mannerisms of other people in order to hide thein @ersonalities. A Piscean can
too easily become a victim by identifying with thersonality and problems of other
people, because this severely restricts the dewveopof their own personality and
talent.
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Look at the pictures and translate the words, lalpairts of the body that were not
mentioned.

Head

Elbow(s)

Middle
finger(s) Finger

Ankle(s)  Ring W nail(s)
. Ind
= ']_f__?ngE:r{s)

finger(s) -
Little :
Heel(s) fi"ge'%)’*l"_,”mw

Toe nail(s) Knuckle(s ,/;[ Thumb(s)

Big toe(s) Wrist(s]TJ

Little toe(s)
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Name parts of a human body.
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Write words describing parts of the body. Then carg your answers with your

group-mates.
_
(5)

A

1

N @

o

I-_J-

(B
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Write words describing parts of the body and answike questions under the
picture. Then compare your answers with your groopates.

PARTS OF THE BODY 3"
COMPLETE USING THESE WORDS:

HEAD - EAR - EYE - NOSE - LEG - FOOT
ARM - HAND - NECK - MOUTH

WRITE TRUE OR FALSE
| - THE BOY HAS GOT LONG HATR . ( )
2- HE's GOT sEVEN FEET () NOW WRITE FIVE MORE
3 - HE'S GOT ONE NOSE C_) SENTENCES ABDUT HIM
§-HES GOTFOURHANDS. )
5-HES GOTTWO LEGS. ()




Find the words connected with human body, which lealveen hidden in the grid.
Then compare your answers with your group-mates.

L DS TTVFHIBIEBN
L I NOO I EOR |
EUVAENANAK
USNEHGDEII S
GNMGREAKNE
NI MCSR I GEL
OEREDDALZBTC
TVAHNNOSES
TRAEHFOOTU
SEYESPI NEM
Word ladder
Change one letter each time.

1 F @) @) T

2

3

4

5

6

7 H E E L

the lowest part of the leg;

a heavy shoe;

a thing you sail in;

the rhythm of a song;

noun from “hot”;

make someone healthy again;
back part of the foot.

NOoOas~ODE
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Act your age!

Find ten more words describing people’s ages. Therdg are horizontal, vertical or
diagonal. Then compare your answers with your greoyates.
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Find idioms which relate to family life and relatizsships. Then compare your
answers with your group-mates.

be as like as | two peas in a pod| be your mother’s daughter
be as different as| chalk and cheese blood is thiakehan
water
be the apple of | your father’s eye follow in your father’s
footsteps
be the black of the family twist someone | your little finger
sheep round
be tied to your mother’s while the cat’'s | the mice will play
apron strings away

Choose one of the idioms as the title for a stdPyepare to tell your story to the
class. Your group-mates will try to guess whichadi you choose as your title.

Parts of Body -1 http:/www.learn-english-today.comordgames. htm
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Find the words below in the grid.
Words can go horizontally, vertically and diagongllbackwards or forwards.
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© 2004 - www.learn-english-today.com - softwar@-B-Word Search Maker™

Study the words connected with parts of human ypahd put down the words
associated with them. Then make sentences usingithe

ankle
arm
chin
ears
elbow
eyes
fingers
hand
head
knee
leg
lips
mouth
neck
shoulder
toes
waist
wrist
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Study theseidiomatic phrases connected with parts of the bodyhen make
sentences using them. Then compare your answerk yaiur group-mates.

Three idiomatic phrases connected with hair
1. I let my hair down

2. Keep your hair on

3. I'm tearing my hair out

A «
}%
G

Three idiomatic phrases connected with legs
1. I'm pulling your leg

2. It cost an arm and a leg

3. You haven't got a leg to stand on

i

. f&\"'

Three idiomatic phrases connected with head

1. It’s like banging your head against a brick wall
2. He’s got his head in the clouds

3. An old head on young shoulders
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Three idiomatic phrases connected with eye
1. To keep an eye on something

2. To have eyes in the back of your head

3. His eyes are bigger than his stomach

Three idiomatic phrases connected with arm
1. They're up in arms

2. I'd give my right arm to do it

3. He’s twisting my arm

|

Three idiomatic phrases connected with feet
1. I've got itchy feet

2. | got cold feet

3. | shot myself in the foot
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What do you think about these quotations? Do youresy or disagree with the

authors (why or why not)?

/7 /7 /7
0’0 0’0 0’0

Take care of your body. It's the only place yowuéto live. (Jim Rohn)
Your body is a temple, but only if you treat it@®e. (Astrid Alauda)
Man has made many machines, complex and cunningytbch of them indeed

rivals the workings of his heart? (Pablo Casals)
« Sometimes your body is smarter than you are. (&#thabokov)
+ Body and mind, like man and wife, do not alwayseago die together.

(Charles Caleb Colton)

The words below are some of the most important usdeen talking about human
appearance. Look at them and translate from Russiato English.

If only we could see [ife

through a babies eyes,

Facial features

a thin face

an oval face

a round face
clean-shaven

a bloated face

a cherubic face

a chubby face
chubby-cheeked

a chubby/podgy face
a weather-beaten face
a face lift

freckles
spots/pimples

“Eyes are the mirror of soul.
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blackheads

moles

warts

wrinkles

rosy cheeks

acne

a birthmark

a double chin

hollow cheeks

a dimple
smooth-cheeked/smooth-faced
a deadpan face

a doleful face

a sad face

a serious face

a smiling face

a happy face
smooth-cheeked/smooth-faced
to go red in the face (with anger/heat)
to go red/to blush (with embarrassment)
he looks worried

frightened

surprised

a smile

a smirk

a frown

Nose

a bulbous nose

a hooked nose

a big nose

a turned-up/snub nose

a pointed nose

a flat nose/a pug nose

a lopsided nose

a hooter/conk (colloquial Br. Eng.)
a schnozzle (colloquial Am. Eng.)
to flare your nostrils/to snort

Eyes

she has brown eyes
hazel color

he has beady eyes
a black eye

red eyes
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bloodshot eyes
to wink

to blink

she is cross-eyed
a squint

she's blind

he's blind in one eye
to go blind

crow's feet
sunken eyes
piggy eyes
bulging eyes
slit/slanting eyes
shifty eyes

Eyebrows

arched eyebrows
bushy eyebrows

thick eyebrows

to raise your eyebrows

Eyelashes

false eyelashes
mouth

harelip

chapped lips
buckteeth

false teeth

front teeth
wisdom teeth

to chatter (teeth)
my teeth are chattering me
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Look at the following photos and recognize emotidfacial expressions. Comment
on physical actions of the face.

Read and translate the famous quotations. What do yhink about these
guotations? Do you agree or disagree with the auth@vhy or why not)?

“I have looked into your eyes with my eyes. | hatg my heart near your heart.”
(Pope John XXIII)

“There is a road from the eye to heart that dogéggnahrough the intellect.” (G. K.
Chesterton)

“The eyes like sentinel occupy the highest placi@body.” (Marcus Tulius Cicero)
“The eyes are not responsible when the mind daesdhing.” (Publilius Syrus)
“The eyes indicate the antiquity of the soul.” (BtaWaldo Emerson)

“No eyes that have seen beauty ever lose theit.5iglean Toomer)

“Weak eyes are fondest of glittering objects.” (frfas Carlyle)

“The eyes have one language everywhere.” (Georgedt®
“The eye is the jewel of the body.” (Henry Davidoreau)
“Never trust appearances” (English proverb)

“First impressions are the most lasting” (Englisaverb)
“All that glitters is not gold” (English proverb)
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What is different between them? Find as many ditfet features as possible.
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What is different between them? Find as many ditfet features as possible.

Match the idioms with their definitionsThen compare your answers with your
group-mates.

Idioms Definitions

1. to see eye to eye with someone. a. to ignoretdong.

2. to keep an eye to on someone or somethingto attract someone’s attention.

3. to catch someone’s eye. c. to agree with someon
4. to look someone (straight) in the eye. d. toctvaiarefully.
5. to give someone the eye. e. to be the favourite.
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6. to be someone’s blue-eyed boy/girl. f. to show that you are interested in
someone.

7. to turn a blind eye to something. g. to be divath someone.

Choose one of the idioms as the title for a stdPyepare to tell your story to the
class. Your group-mates will try to guess whichadi you choose as your title.
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Read and translate the statements. Write true dséanext to each statement. Then
compare your answers with your group-mates.

Would you believe it?

X An ostrich’s eye is bigger than its brain.

X If you shouted for eight years, seven months axndays, you would
produce enough sound energy to heat one cup adfecoff

Only one person in two billion will live to be 118 older.

The strongest muscle in the body is the tongue.

It's impossible to sneeze with your eyes open.

You can't kill yourself by holding your breath.

/7 /7
0’0 0’0
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Change one letter each time. Then compare your aasawwith your group-mates.

Word ladder

F O O T lowest part of the leg

a heavy shoe

a thing you sail in

the rhythm of a song

noun from “hot”

make someone healthy again

H E E L back part of the foot
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Match parts of compound adjectives in the domindiéh compare your answers
with your group-mates.

Compound adjective domino

- backed big - backed light - haired big
- backed dark - headed narrow - handed blue
- handed broad - hearted brown - eyed curly
- haired open - haired dark - skinned short

- eyed light - eyed light - faced fair

- eyed fair - haired long - shouldered| straight
- hearted straight - hearted single - haired open
- haired dark - haired dark - haired blue
- haired broad - handed pig - handed hard

- eyed fair - headed long - headed open
- skinned hard - hearted short - hearted hard
- minded short - eyed light - shouldered single
- headed long - necked long - headed round
- hearted fair - skinned short - minded round
- minded big - minded short - headed narrow
- minded blue - skinned fair - minded long

Choose as many compound adjectives as possiblddecribing one of your group-
mates. Describe him and her using words about appeae and character. Your
group-mates should guess the person you mean askmgadditional questions.
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Fill in the spidergram with the words associatedtiviamily and relationships.

A NG|

AR 15 i
ClipartOf.com/3228

ClipartCf.com/63814

ClipartOf.com/45717

Family and
relationships

The words below are some of the most important usdeen talking about Family
and Relationships. Look at them and translate frdRussian into English.

Family and relationships
brother elder / older brother
cousin

daughter

father

grandchild
granddaughter / son
grandfather / mother
grandparent (s)
great-grandchild
husband

ex-husband

in-laws

son-in law, etc.

mother

niece

nephew

parents
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sister

son

step-father
step-daughter, etc.
twin

twin-sister/ brother
uncle

widow (woman)
widower (man)
wife

ex-wife

Family and relationships - marital relationships, dvorce
engaged

married / unmarried

separated

single

widowed

Family and relationships and verbs connected withhitem
get divorced (from)

get engaged (to)

get married (to)

get on (well) with someone

marry someone

start / end a relationship with someone

Family and relationships - other related words conected with acquaintance
fiancé
fiancée
friend
best friend
neighbor
partner
boss
colleague
employee
employer
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Look at the picture and tell about these peoplesationship. Then describe them.

Odd one word out in the keg¥hen compare your answers with your group-mates.

SN
N

mother
kid
father
son

SN
N

daughter
niece
sister

nephew

N~

TN
]

relatives
parents
family
members
relations

N~

o
P

acquaintance
friend

pal
mate

N

SN
N

step-brother
step-father

father-in-law
grandfather

N~
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granny
daddy
mum
grandmother

N~




Help the police investigate weddings. Look at wardmbinations and translate
them from Russian into English. Then compare younswers with your group-
mates.

. To propose to somebody

. To get engaged to somebody

. Fiancé / fiancée; bride / bridegroom
. To get married to somebody

. Wedding ceremony
. Wedding rings
. Registry office

. Reception

. Weddingbunch of flowers

. Best man / bridesmaid

. Make a speech

. To drink a toast to somebody
. Honeymoon

. Wedding night
. Wedding anniversary

Look at the picture and tell about these people&ationship. Then describe the
picture.
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Find the answers to the clues by moving horizonyatir vertically, backwards or
forwards. The answers are all phrases. The firstrdimf each phrase is in bold.
Then compare your answers with your group-mates.

How do you get on?

have a romantic relationship with somebody
become husband and wife

have a romantic meeting with somebody

argue with somebody

enjoy yourself with somebody

have a good relationships with somebody

promise to marry somebody

develop strong feelings of affection towards sonalgbo
going to have a baby (many babies)

find out more about somebody

© XN OAWDN
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= O

Look at the family tree of Russian tsars from Ronm@andynasty and talk about
their relatives relationships.
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Romanov dynasty
1613-1917

Intermediate dates are

dates of accession/deposition .

Maria

Miroslavskaya —
1625-1669

Eudoxia
Streshneva
1608-

1648

Michael I
Tsar of Russia
1596-1613-16845

1626 1624

=

Alexis I 1671

— Tsar of Russia
1629-1645-1676

Maria Dolgorukova

1645 d. 1625

Matalia
Maryshkina
1651-1694

Sophia
1657-1704

Marfa
1852-1707

Yevdokia
1650-1712

Dmitri
1648-1649

Maria

1660-1723 An

Alexei Ekaterina

Ivan V¥ 1654-1670 1/58-1718

Tsar of Russia Praskavia

1666-1682-1696 I Saltykova
Frederick Wilhelm

Anna 1710 pyke of Courland
Empress of Russia d.1711

1655-

Eudoxia
Lophukina
1669-1731

Feodosia Simean
1662-1713 1665-1669

Natalya
1673-1716

Fyodora
1674-1677

Fyodor III
Tsar of Russia
1661-1676-1682

vevdokia
1669

na
1659

igma-160g Peter I the Great 1717 Catherine 1
—— Tsar of Russia ——— Empress of Russia
1672-1682-1725 1684-1725-1727

1693-1730-1740

Alexei
Petrovich
1690-1718

Charlotte Christine
Princess of Brunswick-Luneburg

1694-1715
3 other
daughters

—

Anna
Leopoldovna
1718-1746

ot

1711

/

169

Alexander

Peter II 1691-1682

Emperor of Russia
1715-1727-1730

Anthony Ulrich
of Brunswick-Wolfenbuttel
1714-1776

Natalia
1714-1728

1738

Ivan VI
Emperor of Russia
1740-1740-1741-1764

4 others
went into exile

Pavel

Feodorovna

Pavel
1717

Natalia Margarita Peter
1713-1715 1714-1715 1715-171%9

3 Natalia
1718-1725
Elizabeth
Empress of Russia
1709-1741-1762

Charles Frederick
Duke of Holstein-Gottorp
1700-1739

Anna
Petrovna
1708-1728

1724

0

Peter III
Emperor of Russia
1728-1762-1762

1745 Catherine II the Great

T Empress of Russia

1729-1762-1796
Paul I

Emperor of Russia
1754-1796-1801

Matalia
Alexeievna
1755-1776

Maria 1776 1773

e

1759-1828

|
Alexander I
Emperor of Russia
1777-1801-1825

Louise
of Baden
1779-1826

<
1793 Olga

1792-1785

Elena

Maria

1799-1800 1783-1801

1806-1808 of Austria

1784-1803 —— Mecklenburg-

1799 f
; Archduke Joseph — Alexandra Duke George 1809 EI-catermajﬁwilliam, King of
Elizabeth e
of Oldenburg

1799 Friedrich of William 11 Anna

of the Netherlands 1795-1865

Schwerein

1788-1819 Wurttemberg

d. 1812

Konstantin 152
1796-1831
(abdicated)

g Joanna

Juliane of Saxe- 1796-1799
Coburg-Saalfeld —

1gp4 Carl Frederick 1824

Grand Duke of
Saxe-Weimar-Eisenach

Charlotte of
Wurttemberg

Maria
1786-1859

Grudzinska

Michael
1798-1849

1517 Alexandra
— Feodorovna
1798-1860

1
Elizabeth
1826-1829

Nicholas I
Emperor of Russia —
1796-1825-1855

Maria
1819-1876

Maximilian
de Beauharnais

1827-1892 Saxe-Altenbu

Frederick-William 1844 plexandra Alexande

of Hesse-Kassel 1825-1844
1818-1855-

Constantine 1848 ployandra of

Emperor of Russia

Michael L
1832-1909

857 ’
Micholas _6 Alexandra of

1831-1881 Oldenburag

Cecilie
of Baden

rg

Maria
Alexandrovna
1824-1880

rIl jg41

5

Olga 1846 Charles, King

1822-1892 — -
1881 of Wurttemberg

I
Alexandra
1842-1849

Nicholas
1843-1865

Sergei 1884 Elizabeth
1857-1905 of Hesse

Maria 1866
Feodorovna —
1847-1928

Marie of
Mecklenburg-
Schwerein

Vladimir 1874

1847-1909

Alexander III
— Emperor of Russia
1845-1881-1894

0 1874
Maria
1853-1920

Alexei 1gga  Alexandra
1850-1908 — Zhukovskaya

Alfred, Duke
of Edinburgh

1902
aul ——— 0Olga

1860-1919  Karnovich

Alexandra of Greece 1889
and Denmark
d. 1891

Alexander  George
1869-1870 1870-1899

Alexandra

594 J
®enia
1875-1360

Alexander
Rarnanoy

Fyodarovna —
15872-191858

1894 Micholas II .
—— Emperor of Russia
1866-1894-1917-1918

Michael ﬂ Matalya
18758-1918 Wulffert

1901

Tatiana
1897-1918

[
Olga
1895-1915

I
Maria
1599-19

|
Anastasia
1901-1918

|
alexei
1904-191838

Olga —Z2== peter Frederick
18 1852-1960. Duke of Oldenburg

In 1917, Micholas II abdicated and Russia became a socialist republic,

(http://en.wikipedia.org/wiki/Rulers_of _

Russia_fayitree)
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Build your family tree using words about family anetlationships. Then represent

mates. You can alsse photos of your relatives.

your family tree for your group

Jayjowpuelb jeaub [puisiEW

Jaiejpuelb jealb jeussiew Jayjowpuelb jeusiew

Jaylowpuelb yeaif [pulaiew

Jayjowpuelt jeasb |eulsied

Jayielpuelst yeaib jeuwisyed Jayowpuest jeuseled

Japowpuelb 1eaif jeussied

Jayepueib jeulaied
S T =

1 ...._1|” :

Jayielpuelt yeaib jeussied

mL
Sp
DE
m..
=
=
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People, physical characteristics and age
baby

toddler

child

teenager

young man / woman

youth

middle-aged (man / woman)
elderly (man / woman)
teens

early mid late

about twenty

thirty

Read about 10 stages of teenagers, and then recoNeur life experience and
write true or false next to each statement. Themymare your answers with your
group-mates.

1. Being bored with everything. 2. Giving up breakfast.

@ ad

{ -

»w

k3501057 www.futusearch.[:u.m

3. Staying in bed until midday. 4. Keeping a diary.
5. Looking at your reflection in every shop window. 6. Going vegetarian.
7. Pretending not to be with the family when theyon holiday.
8. Communicating in words of one syllable. 9. Wearing black.

10. Showing an extraordinary talent for secrecy.
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People and physical characteristics
build
height

fat
overweight
slim

thin

skinny
plump
stocky
well built

People and physical characteristics
complexion
fair

dark

olive

pale
tanned
clear

good
spotty
pimpled
freckles
spots
pimples

People and physical characteristics - facial feat@s on men
moustache

clean-shaven

beard

People and physical characteristics on hair
long
short
medium length
shoulder length
black
fair
dark
red
gray
going gray
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light brown
blond

white

curly

spiky

straight

wavy

bald

receding hairline

People and physical characteristics on height
average height

above average

below average

petite

short

tall

The Body - arms and hands
elbow

finger

index finger / middle / little / ring
finger nall

fist

forearm

hand / left and right

palm

thumb

wrist

The Body - heads and shoulders
chin
cheek
ear

eye
eyebrow
eyelash
forehead
hair
head

lip
mouth
neck
nose
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nostril

jaw
shoulder
tooth (teeth)
tongue
throat

The Body - legs and feet
ankle

calf

foot (feet)

heel

hips

knee

leg

shin

thigh

toe

big toe little toe
toenail

The Body
torso
bottom
chest
back
stomach
waist

Words related to all parts of the body
blood

bone

hair

muscle

skin
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Look at the pictures and choose one of the peoescribe him and her using
words about appearance and character. Your grouptasashould guess the person
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Look at the table and use the notes to describergeli and your friend.

Person Height/build/age| Facial Hair Special Character
features features
My friend | in her/his ... ... face ...-length | tattoo, polite,
... hose,
... lips,
... eyes

From these jumbled words, find combinations for @ebing people.
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The Body - verbs used with different parts of the bdy
blink eyes

glance eyes
stare eyes
wink eye

point  finger
scratch finger
kick foot
clap hands
punch hands
shake  hands

slap hands
smack hands

nod head
shake head

kiss lips

whistle lips / mouth
eat mouth
mutter mouth

talk mouth

taste mouth
whisper mouth
breathe mouth / nose
smell nose

sniff nose

shrug  shoulders

bite mouth
chew mouth
stub toe

lick tongue

swallow throat

Look at the pictures and say what these people doeng. Then make your own
sentences using verbs used with different partshef body.
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Complete each of the quotations with one of the d®in the box. Then compare
your answers with your group-mates.

(imitation  advice injustice  kingdom  darkness
“Better to light a candle than to curse the ...”

“Do not ask ... of the ignorant”

“Better to suffer ... than to commit it.”

“... Is the sincerest form of flattery”.
“It's easy to govern a ... but difficult to rule osdamily”.

ahwnPRE

Find the missing word in every phrase. Write a poaimout yourself or someone in
your family Then compare your answers with your gio-mates.

T
f.com/439991 ClipartOf.com/1057736  ClipartOf.com/1050259

ClipartOf. com/215402

ClipartO

Puzzle poem about yourself or someone in your fanil

1. 2. 3. olly
_____fraid of nothing ____ovely

____pen-hearted
_____ice and kind ___rigional
_____nterested in ___onest
everything ____nderstanding

____ever nasty
____alks alot ____ntelligent
___lways fun ___Wweet

____nthusiastic

143



Here are some phrases that might help you write sognpuzzle poems

_____akes you feel good
_____ansing really well
_____appy to help you
_____arty animal
______eads all the time
_____estfull
_____erygood at art
_____estfriend
_____everangry
_____hinks of others
_____ill always be there for you
____lways smilling

ne of the best

_____nselfish and untidy
_____oesn'tgetcross
_____ometimes sad
_____oves football
_____reat to be with
_____riendly

_____ s always with me
_____ylophone player
_____uick to help you
_____nergetic and enthusiastic
_____ind and friendly
____okesalot

oung at heart

Progress Update
How do you rate your progress?

\M% I know
: = i
Language part Excellent Good Ok Could be better

\Vocabulary & grammar

Listening

Speaking

Writing

Communication
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Unit 2. Travel, tourism, sights & et

Fill in the spidergram with the words associatedtlvitraveling.

My ideal
holiday / trip

Look at the pictures of various landmarks of the wWah How many of these
landmarks do you recognize? Describe one of thetymes. Your group-mates
should guess the landmark you mean asking you aiddial questions.
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Find the words in the grid using the given wordshd&n compare your answers with
your group-mates.

ClipartOf.com/76234

Word (Find
PuzAle

Automobile Fresway One way Talk

Are we there yet Front seat Parking Travel

Avenue Fun Flayground Trip

Back seat Gas station Restaurant Truck

Bigrig Hotel Road Wacation

Camping Lane Seatbelts Wan

car License plate Semi Wisit

City Lost Sit Wheel

Dog Mile Street Yield

Far Mational park sUWV Zoo
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Find the words in the grid using the given picture$hen compare your answers

with your group-mates.
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Travel

Words can go horizontally, vertically and diagongll

When you have finished, some of the unused letiarthe grid will form a proverb.
Pick them out from left to right, top line to botto line. (Solution at end of page)

E R E S E R v A T I O N A
G L T R O P S S A P C L S
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boarding flight passport

bus hotel reservation

car jetlag return

checking luggage ticket

coach oneway train

customs overnight
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Look at the questions and guess the words in thessword. Then compare your
answers with your group-mates.

10

11

12
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N.B. There are no spaces between words.
Across

protect your eyes
special seat for the sun
two-piece swimsuit
along the sea

. eaten alot in summer

. your skin goes brown

el
N PNON

Down

1. it shines alot in summer

3. protects your skin

4. popular summer sport

5. children make castles with this

9. open shoes

10. place for swimming and water sports
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Travel
The words below are some of the most important wdezh talking about travel.

Travel - airport
check-in

fly

land

landing

plane

take off

Travel - general related words destination
journey

passenger

route

travel

travel agent

trip

Travel — holidays camp
go camping

charger flight

cruise

excursion

(youth) hostel

hotel

luggage

motel

package holiday
self-catering holiday
sightseeing

go sightseeing
suitcase

tour

tourism

tourist

vacation
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Travel - bicycle
bike

bus

bus station
car

coach

coach station
lane
motorbike
motorway
rail

go by ralil
railway
railway station
road

main road
minor road
taxi

traffic

train

tube
underground
subway

Travel — seaboat
crossing

ferry

port

sail

sea

set salil

ship

voyage

Travel — verbs
go by

go on board
get on board
hitch-hike

set off
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Match parts of compound nouns in the domino. Theanspare your answers with

your group-mates.

F;allrccn:"ic

-

Compound nouns - domino

travel ticket cabin collector crew agent
changer duty-free | overhead shop locker flight
youth departure flight lounge number hostel
package passenger  check-in train reclaim holiday
self- . :
catering petrol baggage station desk station
bus service terminal station building holiday
railway ticket half office board station
main customs historic shed travel road
minor freight air train monuments station
coach air traffic full apartment board road
arrival time- sleeping controller car time
shared
departure express sports train staff desk
information holiday waiting site boat time
direct camp rowing camp room train
transfer local ground train car insurance
car supersonic fishing aircraft boat train
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Look at the questions and guess the words in thessword. Then compare your
answers with your group-mates.
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N.B. There are no spaces between words.

Across
1. a long flight causes this
. short trip for tourists
. used for transporting clothes
. form of identification
. money used in a country
12. proof of payment when traveling
14. visiting places of interest

© 00 O b

Down

2. useful reading for tourists
3. a place to sunbathe
5. without taxes
7. place to stay when traveling
10.bus for tourists
11necessary to enter some countries
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Are you a real good traveler? Do this test and cargpyour answers with your
group-mates.

1-We should ___ our flight before it sells out.
booked

book

reservation

reserving
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2 - You can ____ some euros for dollars in this bank
trade

refund

exchange

transfer

3 - | thought we would arrive a 6, but the pilotdsae should __ in Barcelona at
fam.

reaching

arriving

stay

land

4 - The train was quiet. There were not many otheron it.
passengers

customers

clients

patients

5 - There was no time to go on my businesddriperlin.

hotspotting
sightseeing
sightwatching
sightlooking

6 - On my last day | bought some __ for my fanaig friends back home from the
market.

souvenirs

packages

present

gift

7 - My favourite was Montmartre, but there alenty of other great places to
Visit.

spot
dash
blot
mark
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8 - She arrived with 10kg of _ baggage and wasggd for carrying more weight
than is permitted.

except
excess
accept
access

9-Jet ___ isthe feeling of tiredness after tgkarvery long flight.
mag

fag

bag

lag

10 - l usually travel __ because | don't like tgkheavy bags with me.
smooth

soft

gentle

light

http://www.myenglishpages.com/site_php_files/vodalylesson-travel.php
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This is a list of vocabulary items related to trdveg. Read, translate and then
make sentences. Then compare your answers with yppaup-mates.

| go by bus/car/train

| go on foot or | walk

| go by plane or Ifly

| drive

| go by ship or sail

| ride horse/bicycle/bike

Motorcycle/motorbike

Useful travel expressions
General travel vocabulary

Public transportation (British public transportisystem of vehicles such as buses
and trains which operate at regular times on fecedes and are used by the
public.

Means of transport

The road / the highway / the port / the airport

Arrival / departure time

Where's the information desk, please?

To commute is to make the same journey regularywden work and home.

It's exhausting commuting from Brighton to Londoregy day.

A journey is traveling from one place to anothspexially in a vehicle.

| love going on long journeys.

To journey (verb - usually used with adverb or sefon) = to travel somewhere.

We journeyed south.

At the airport

Show me your passport, please!

I’m here on business / vacation

I’'m traveling alone / with my family

Customs is the place at a port, airport or bordegre travelers’ bags are looked at to
find out if any goods are being carried illegally

Customs officer is a person whose job is to loakde travelers’ bags to make
certain they are not taking goods into a countiyheut paying taxes

Anything to declare?

No, there’s nothing to declare / Nothing to declare

You've got a lot of baggage! Why don't you uselthggage cart

How much is a one-way ticket (British usually segio New York?

If you make a round trip, you go on a journey aetdim to where you started from.

A journey in an aircraft is a flight. Flight alsoeians an aircraft that is making a
particular journey
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I'll never forget my first flight.

Flight 474 to Buenos Aires is how boarding at ¢hate

First class / Business class / Economy class

What time does the plane for.... take off / land?

Check-in is the place at an airport where you showr ticket so that you can be told
where you will be sitting.

A representative from the tour company will meeat wb the check-in.

At the train station

How much is a ticket to...?

Direct / transfer train

Is there a reduced fare for children / large faesi® Where is the station?

Where can we buy tickets?

What time will the train to...leave?

Where is platform number ...?

By ship / boat

A ferry (boat) is a boat or ship for taking passemsgand often vehicles across an area
of water, especially as a regular service.

We’'re going across to France by/on the ferry.

A cruise is a journey on a large ship for pleasdueing which you visit several
places

By bus / coach

Where is the bus station, please?

When does the bus leave for...?

How many stops before...?

A bus with/without air-conditioner

By car

Where is the parking lot, please?

Where can | park my car?

Can | park my car here?

Where can | rent a car?

| would like to rent a car for.... days / weeks.

The car costs £30 a day to rent, but you get utdoninileage (= no charge for the
miles traveled)

A car breakdown

| had a breakdown (= my car stopped working) inrthédle of the road

A garage is a place where cars are repaired.

The car’s still at the garage getting fixed.

Where can | find a garage to repair my car?

Insurance

I'll need to take out extra car insurance for aepottiriver.
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Match the idioms with their definitionsThen compare your answers with your

group-mates.

Idioms

Definitions

1. It's a small world.

a. One can run into somebody they
know almost anywhere.

2. An Englishman’s home is his castle

.b. When visiting a place always respe
its customs and traditions.

3. There is no place like home.

c. Whatever methods you use will hay
the same result.

e

4. All roads lead to Rome.

d. You can know much while traveling

5. When in Rome do as the Romans ¢

l@. He has lost any interest to life.

6. When a man is tired of London, he
tired of life.

$. One’s home is the best place to be.

7. Travel broadens the mind.

g. An Englishman feels safest and doe

2S

as he wishes in his home.

Choose one of the idioms as the title for a stdPyepare to tell your story to the
class. Your group-mates will try to guess whichadi you choose as your title.

First number the points below in order that the maits should be dealt with.

v' Make sure your passport is valid.

v" Finalize plans with your travel agent. Check ddtdeparture, time of travel etc.
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v Visit your doctor to find out if any vaccinationeeaneeded for the region you
are visiting.

Pack suitable clothes and other necessities.

Change some money into appropriate foreign currancybuy traveler’s
cheques.

v' Label your luggage.

v Install the alarm at home while you are out.

v
v

Put down advantages and disadvantages of each tfgsoliday. Think of the best
type of holiday for you. Then compare your answerh your group-mates.

TYPES OF HOLIDAY ADVANTAGES DISADVANTAGES

Package holiday on the
Costa Bravo

Cruise in the
Mediterranean

Tour of famous
monuments in Moscow

Camping in Scotland

Skiing in the Pyrenees

Safari in Kenya
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Match the problem you might face on holiday withsisolution. Then tell how the
problems should be tackled.

PROBLEM

SOLUTION

You should ...

. you are robbed

a) take some pills before you leave

. you get sunburnt

b) complain to the hotel manager

. you get travelsick

c) inform the airport immediately

. you lose your luggage on the flight

d) stay indoors and drink plenty of wat

. you have poor accommodation

e) contact the police

. there is bad weather

f) return home to fetch them

. you forget your travel documents

g) learn a few useful phrases

. your airplane is delayed

h) inform your relasivand boss

. you have language problems

I) visit indoors attractions
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Look at the pictures and types of holidays. Deserithe pictures. Then tell where
you would like to go. The rest of the group showgdess your place of visit asking
you all possible questions. Compare your answerhwour group-mates.

www.shutterstock.com - 49768336 @ www.ClipProject.info
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Progress Assessment
How do you rate your progress?

WM/ ——

w W 3

Language part Excellent Good Ok Could be better
*kkk *k%k *%* *
Vocabulary & grammar
Listening
Speaking
Writing

Communication

References

1. Gairns Ruth. Puzzle book. Natural English. Interiaied Oxford University
press. 2006—31p.

2. Felicity O’'Dell and Katie Head. Games for Vocabul&ractice. Cambridge
University Press, 2003. — 120 p.

3. Michael McCarthy, Felicity O’Dell. English Vocabuia in Use. Upper-
intermediate & advanced. Cambridge University Pr2883. —296 p.

4. Stuart Redman. English Vocabulary in Use. Predmégliate & intermediate.
Cambridge University Press, 2003. —263 p.

5. Tom Hutchinson. Lifelines. Pre-intermediate. Oxfafdiversity Press, 2003.
— 144 p.

6. Preparing for speaking Test 1. Cambridge UniveiRrgss, 2003. — 120 p.

164



INTERNET RESOURCES

www.google.ru/imglanding?q=clipart%20travel&imguhktp://www.clipartguide.com/_named_clipart
_images/0511-0810-0601-

5808 Suitcase_Covered_with_Travel_Stickers_cliiagge.jpg&imgrefurl=http://www.clipartguide
.com/_pages/0511-0810-0601-
5808.htmI&h=350&w=314&sz=106&tbnid=uV4ABE2DJJ7RRMig&nh=237&tbnw=213&prev=/sea
rch%3Fq%3Dclipart%2Btravel%26tbm%3Disch%26tbo%3Dodm=1&q=clipart+travel&hl=ru&u
sg=__UvM3pUITStldGlpKecJcA779Pol=&sa=X&ei=VBgkTffiiHxsgbdkMyZBw&ved=0CCgQ9Q
EwAA&tbm=isch&tbo=u&start=0#tbnid=D2arwEYxa_mlbM&zitt=81

www.myenglishpages.com/site_php_files/vocabulasgdm-travel.php
www.learn-english-today.com

165



